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One thought ever at the fore -

That in the Divine Ship, the World,
breasting Time and Space,

All people of the globe together
sail, sail the same voyage, are

bound to the same destination.

Walt Whitman

U.N. Declaration of the Rights of the Child
The
The
The
The
The
The
The
The

right
right
right
right
right
right
right
right

to affection, Iove and understanding.
to adequate nutrition and medical care.
to free education.
to full opportunity for play and recreation.
to a name and nationality.
to special care, if handicapped.
to be among the first to receive relief in times of disaster.
to be a useful member of society and to develop individual

abilities.
The right to be brought up in a spirit of peace and universal brotherhood.
The right to enjoy these rights, regardless of race, color, sex, religion,

national or social origin.
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ABSTRACT OF THESIS
RECOMMEhIDATIONS FOR PARENT II\N/OLVEMENT

IN
ELEMENTARY S CHOOL PEACEMAKTNG PROGRAI{S
METHODOLOGY: E)GLORATORY AND DESCRIPTIVE STUDY
LOUISE E. GOETZ

MAY 1996
Improving conflict resolution and peacemaking programs through the increased
involvement of parents has been recommended by several major studies. Programs with

intentional parent involvement have not been evaluated, so factors related to effective
parent involvement have not been identified. This study asked parents, students and peace
educators to identify techniques and preferences for parent involvement and support

of

student learning in a peacemaking and conflict resolution curriculum. The study

population included families and peace educators involved with a peacemaking curriculum
taught to second graders. Parents completed a self-administered questionnaire; students
were interviewed about their experience with using the material; and both parents and
students participated in a focus group discussion on the issue. In addition, six peace

educators were interviewed to determine what techniques might be employed to

effectively involve parents in supporting their child's learning, The data collected were
used as the basis for recommendations for including parents in peacemaking and conflict

resolution curricula.
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I.

Introduction to Research Problem

"If we

to have peace in the world,
we must begin with the children. " Gandhi
are

"Children have never been very good at listening to their elders,
but they have never failed to imitate them. " James Baldwin

Overview
Peacemakirg, conflict resolution, peer mediatiorl and violence prevention
programs have been proliferating in record numbers in United States' schools since the mid
1980s (Berg, 1995). (These programs are alternatively referred to as conflict resolution or
peacemaking programs,) Increasing violence in our culture suggests that the need for
these programs is potentially great. One school superintendent stated that conflict

resolution should be the fourth "R" of learning (Longabaugh, l988)
Despite the proliferation of conflict resolution and peacemaking programs, there
are concerns regarding the effectiveness of these programs to reduce long-term violent
and aggressive behaviors (Cohen

& Wilson-Brewer,

1991; Posner, lgg4; Webster lgg3).

Two of the concerns raised by major studies (Carnegie Task Force on Meeting the Needs
of Young Children, 1994; Cohen & Wilson-Brewer, 1991; Minnesota Department

of

Public Safety 1995; Posner,1994; Webster 1993) include the need to work "with entire
families not just individuals" (Minnesota Department of Public Safety, 1995, p. 56) and to

"start in early childhood" (Minnesota Department of Public Safety, 1995, p.

58) In order

to increase the effectiveness of peacemaking or conflict resolution programs, these studies
point to the need for significant complementary efforts to address aspects of youths'
ecological contexts in which violent behavior is learned and reinforced, specifically

including their families (Webster, 1993). "Brief interventions that are not reinforced
outside the immediate training environment cannot be expected to alter difficult-to-change

behavior" (Webster, 1993, p. 138).
I

The second concern is that most programs are created for adolescents in middle
school and high school Gerg, 1995). However, based on research "which suggests that

social-skill deficits of most aggressive youth begin in early childhood" between the ages of

four and nine (Patterson, DeBaryshe and Ramsey, 1989, p. 329), aNational Research
Council (NRC) expert panel on the understanding and control of violent behavior
recommended testing conflict resolution programs with children at around the third-grade

level (Reiss & Roth, 1993). This thesis addresses involving families in supporting the
lessons of a peacemaking or conflict resolution curriculum and working with early

elementary school children.

Involving the family to enhance the learning of students has long been a goal of
educators. Henderson and Berla are editors of three compilations of studies documenting
significant benefits for children, families and schools through the involvement of parents to

affect student achievement (The Evidence Grows, 1981; The.Evidence Continues to

Grow, 1987; and, A New Generation of Evidence: The Famihr is Critical to Student
Achievement, 1994). These studies reveal that most parents are concerned about their
child's education; however, how they might participate is often not clear to parents
(Henderson & Berla, 1994).

Conflict resolution programs require an enorrnous amount of human energy, time,
and expense. "Thousands of teachers, counselors, health educators, and volunteers are
spending countless hours in financially strapped schools and communities delivering

programs to captive audiences of students" (Webster, 1993, p. 136) And lest these
programs do "more harm than good by distracting the public from the real causes of youth

violence" (Posner, 1994, p. l), it is important that existing programs be studied to help
improve future ones. This study seeks to provide some initial groundwork in that effort
by attending to the voices of the key informants: parents, students and peace educators.

2

Purpose of Study

With the recommendations from previous studies to include families to make
peacemaking and conflict resolution programs more effective (Carnegie Task Force on

Meeting the Needs of Young Children, I 994; Cohen & Wilson-Brewer, 1991; Minnesota
Department of Public Safety 1995; Posner, 1994;Webster 1993),

I

am focusing on how

students and their parents might work together at home to effectively enhance learning

of

elementary school-based peacemaking and conflict resolution curricula. This research

project invited the articulation of preferences and recommendations for parent
involvement from key informants. Multiple methods were used to approximate

triangulation; they were: parent survey; student interview; parent focus group discussion;
and peace educator interview.

The research questions were: In what ways are parents and students most likely to

work together in support of the learning of peacemaking and conflict resolution at home?
and, What peacemaking and conflict resolution techniques do peace educators think could

effectively be supported at home by parent involvement?
Potential Uses of the Results and Po_tential Implications

A potential result of this study may be a better understanding of parental
motivation to support their children's learning of peacemaking and conflict resolution

skills In addition, other implications could include: l) Ways students enjoy teaching
other family members activities and games that support learning peacemaking and conflict

resolution skills; 2) Methods parents prefer to be given options for activities to explore in
the support of their child's learning; 3) Educational tools (i.e. tape recordings, posters,
sheet music) used and appreciated by parents in these efforts; and 4) Suggestions from
peace educators in shaping future parent involvement components.

I

had an interest in studying these issues in order to make as effective as possible

this "ounce of prevention" for violent and aggressive behavior. We'lI next look at what is
3

already known about these concerns, where the gaps are that I recognized, and how I used
previous studies to inform mine.

4

IL Literature Review
Overview
This literature review sought to discover what we already know about how parents
are effectively involved in elementary school peacemaking, conflict resolution, mediation
and violence prevention curricula, and what peace educators, parents and their children
say about how that involvement might be structured. There were nine evaluations

of

elementary school programs considered. Out of these nine, four studies of peacemaking,

conflict resolution or mediation programs involving the elementary grades addressed
parent involvement. These four studies specifically considered how the child's learning
was translated to changed behavior of the child within the family unit (Berg, 1995; Gentry

& Benenson,

1992; Johnson, Johnson and Dudley, 1992; Roush

& Hall, 1993).

Conceptual frameworks of ecological school social work, general systems theory, and
behavioral family therapy inform this study, and relevant concepts will be discussed.
P

A
Resolution Proqrams

This literature review examined four studies - Berg's study of evaluating the
effectiveness of peer mediation programs (which included how the skills were used at
home), Gentry and Beneneson's study of the transfer of peer mediators knowledge and
skills to the home setting, Johnson, Johnson and Dudley's study of the effects of peer
mediation training on students, and Roush and Hall's study about the effectiveness of a

conflict resolution currisulum.
Each of the four studies examined in this literature review evaluated program
effectiveness differently. Variables considered in these studies included: the frequency
and type of conflicts occurring in each classroom prior to the study; the spontaneous use

of the negotiation or mediation procedures in settings other than the classroom; a conflict
strategies measure, the frequency, duration and intensity of sibling conflict; use of active
5

listening, "straight" talking, sooperation, and affirmation during sibling conflicts; level of
parent intervention during sibling conflicts when compared to pretraining levels; and

reduction in the number of conflicts on the playground.
Though some of the findings about these variables and program goals are
inconclusive, most of the findings are positive about the effectiveness of these programs.

The study which looked specifically at the transfer of these skills home reported findings
far exceeding expectations (Gentry & Benensont 1992).
Methodolo

g.Y

of Studies

Two of the studies (Roush & Hall, 1993; Gentry & Benenson, 1992) used
pre/posttest instruments to answer questions or to test hypotheses. Roush and Hall

(1993) used a pre/posttest instrument to answer three questions :

l)

Does the teaching

of

peaceful conflict resolution increase students' knowledge and skills; 2) Do the knowledge,
skills and experience of mediating peer conflicts affect the mediators' self-concepts; 3) Can
the number of con{licts on the playground be reduced using peer mediation. The
pre/posttest instrument was a written test administered to the students using a "concise,
age-appropriate inventory tailored to reflect the specific concepts and skills taught."
Gentry and Benenson (1992) used a pre/posttest to assess a three part null
hypothesis for which no significant changes were to occur

in:

1) the frequency, duration

and intensity of sibling conflicts; 2) children's use of active listening, "straight" talking,

cooperation and affirmation during sibling conflicts; 3) level of parental intervention
during sibling conflict when compared to pretraining levels. This pre/posttest instrument
consisted of structured interviews

with both student mediators

and their parents with

questions which called for both Likert-type responses and open-ended questions.
The Johnson et al.(l 992) study included four variables: 1) frequency and type

of

conflicts; 2) spontaneous use of negotiation and mediation procedures in settings other
than the classroom, 3) remembered knowledge nearly six months after the initial training;
6

and, 4) use of the steps of negotiation. Measures for these variables included:

l)

a count

of the frequency and type of conflicts before and after the study;2) a count ofthe
spontaneous use of negotiation and mediation procedures; 3) a conflict strategies measure

using a sun/ey for remembered knowledge, administered six months after initial training;
and, 4) a videotaped conflict simulation measure - done six months after initial training and

evaluated for use of the steps of negotiation.

Berg (1995), in an exploratory descriptive study, used a post-test suruey of both
peer mediators and their parents. This study's research questions were: 1) What have been
the effects of the peer mediation program for the student peer mediators? 2) What have
been the effects of the program for the families of the peer mediators?

The conceptualization and operationalization of these studies were unique from
one another. Most notably, the Gentry and Benenson (1992) study was focused on the

program's effect on sibling relationships between student mediators and their siblings at

home. The Johnson et al. (1992) study considered parental response to behaviors at home
in their posttest. The Berg (1995) study, through self-report surveys, focused on

identification of: 1) the effects of the peer mediation program for the student peer
mediators; and, 2)the effects of the program for the families of the peer mediators. Both
the Roush and Hall (1993) and the Johnson et al. (1992) studies were primarily focused on
the change in behaviors and self-concept from the vantage point of school - both the
playground and the classroom as reported by students and faculty/staff.

In Roush and Hall (1993) and Johnson et al (1992) the studies relied, in part, on
reporting by teachers of their observations of student behavior. In Johnson et al.(1992),
the behavior teachers reported on was the use of mediation procedures outside of the

classroom. Teachers also recorded the conflicts brought to them by students to resolve.
In the Roush and Hall (1993) study, misconduct slips issued by teachers were tallied
before and after the mediation training was implemented.
7

Student Self-Esteem or. Self-Confidence.Considered
One recognized reason for the establishment of these programs is that they have a

strong positive effect on self-concept and self-esteem. All four of the studies addressed
self-concept or self-esteem to differing degrees. In Gentry and Benenson (1992, p. 107), a

majority of the parents reported in the posttest that "their child had experienced improved
self-confidence and self-esteem and greater awareness of the need to acknowledge feelings

during a conflict as a result of participation in the peer mediation program in school."
In Roush and Hall (1993, p. 185), the mediation process was chosen to resolve
conflicts because "it empowers students to resolve their own conflicts constructively and
creatively without dependence on adults.

" The Culture-Free

Self-Esteem Inventory

(CFSEI), Form B, pretest was administered after students had completed the six-lesson
peaceful conflict resolution unit and just before selected mediators began mediation

training. The results showed no statistically significant movement in self-concept of
elementary school mediators when retested a month after the student mediators had been

fully trained. It was felt that the sequencing of the six-lesson unit and pretest may have
affected the effectiveness of the pre/posttest discovery of change in self-concept for this

study. If the pretest had preceded the six-lesson unit, a statistically significant change may
have been present. However, eight of the students selected to be mediators were

considered "playground bullies", and when their "individual self-concept scores were
reviewed, half of them showed a positive increase in their self-esteem" (Roush & Hall,
1993, p. 190).
The Berg (1995) study asked directly, in both the parent and student peer mediator
surveys, whether the student by self- and parent-report gained more self-confidence

through being a peer mediator. In this study there was no standardized instrument which
measured self-confidence but rather self-confidence was measured by self-report. Forty-

five percent of the students and 75 percent of the parents reported that there was an

I

increase in the student's self-confidence.

fuid finally, in Johnson, et

discussed a result which addressed self-concept.

a1.1.992, the program

Gving students the tools to resolve

disputes themselves, "in mutually satisfactory ways, without having to engage the teacher"

"empowers the students who sometimes feel like they are the victims of the arbitrary

whims of a teacher" (Johnson, et a. 1992, p. 97).
Transfer of Skills From School to Home
The issue of the use of these skills with family, siblings and in the community was
discussed in each of these studies, as well; however, transfer of skills from school to home

was not measured in them all. It was mentioned as a desired effect in every study as either
something to be tested or targeted to positively affect, or evaluated in that study or future
projects.
Since Gentry and Benenson (1992) set up their entire study around the transfer

of

learning to the home setting, they tracked the following trends which developed after
children's participation in peer mediation training and in a ten-week practice period:

l)

children perceived that both the frequency and intensity of sibling conflicts to have
declined; 2) parents perceived the frequency of conflicts between their child and hislher

other siblings to have declined; 3) parents perceived the ability of their child to talk
productively with siblings during conflicts with them to have improved;4 parents
perceived the affirming nature of their child's behavior toward siblings during and after

conflict to increase; 5) parents perceived their actions to intervene during conflicts
between their child and his/her siblings to have declined.
The Roush and Hall (1993, p. 186) study "conjectured" that if students learned to
resolve minor interpersonal disputes at school, they could use this knowledge and skill in

their relationships in other settings. This was the only mention of this training reaching
beyond school in this study

I

Berg (1995) queried both students and parents about whether mediation skills
were used at home to resolve conflicts. Sixty four percent of the students and 100 percent

of the parents responded positively.

A dependent variable in Johnson et al. was the "spontaneous use of the negotiation
and mediation procedures in settings other than the classroom" (1992, p.

93). Two

paragraphs of examples reported from students and their families were included in the

results section of this study. Included were the following statements: "Many parents
whose children were not part of the project requested that their children receive the

training the next year. Finally, parents requested that they themselves receive the training
in order that they could use the methods to improve conflict management within the

family" (Johnson et al., 7992, p, 94)
Findings of the Studies
The Johnson et aI. study observed a reduction in these conflicts of 80 percent after
the program training. In addition, "the teachers reported that after the training, conflicts
among students became less severe and destructive" (Johnson et al., 1992, p. 93).
The Roush and Hall study determined that the reduction in the amount

of

misconduct slips was statistically significant after mediation training compared to that
count before training (1993). Playground duty teachers were asked to complete a
questionnaire on the effectiveness of the peer mediators and the playground climate. "All
respondents agreed that when the mediators were on the playground, there was a
noticeable decrease in arguing among students and an improved playground climate"
(Roush & Hall, 1993, p. 189). Teachers with peer mediators in their classrooms
completed a questionnaire expressing their opinions of the program; teachers responded

favorably to the program and listed positive changes in their students in the areas of
problem-solving skills, communication skills, and listening skills (Roush & Hall, 1993).

10

Berg's study (1995) reported that: student peer mediators felt prepared for their
mediation work and recommended adjustment to the training schedule; students and
parents reported using the mediation skills at home with parents, siblings and friends; and
parents perceived a greater increase in student self-esteem after the mediation experience
than students. Peer mediation program needs that the data revealed were: "sending home
more written information about the program; increasing attention to skills used in
mediation and skills to use at home; offering more workshops for families; offering more
classroom activities about resolving conflicts to help all students understand and support
peer mediation; improving training by using experiential garnes and role-playing - this
makes training more fun and teaches team work and cooperative learning; . . . find more

ways to assess parents and receive their feedback as a valuable tool for improving the

program" (Berg, 1995,

p

51)

The Gentry and Benenson study (1992) observed that: "A majority of parents

reporled that their child had experienced improved self-confidence and self-esteem and
greater awareness of the need to acknowledge feelings during a conflict as a result

of

participation in the peer mediation program at school. The children's teachers confirmed
this result" (Gentry &. Benenson, 1992, p. 107); parents perceived longitudinally that their
child increased their "use of productive communication during conflicts and a significant
decline in their own actions to intervene" (Gentry & Benenson, 1992, p. 107); and the
lessons of conflict management are skills transfered "to the home setting

for application

during conflicts with family members" (Gentry & Benenson, I992, p. 108). Student
mediators did note that when using the skills at home with siblings who "had not
experienced the awareness-building activities" of the mediators, that "this deficit seemed

to impede the student mediators' ability to use the skills . . . among their siblings" (Gentry

& Benenson,

1992, p. 107).
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Limitations and Implications
The study conducted by Johnson et al. (1992) was set up to be experimental in that

it randomly selected students to participate in two comparison groups that were stratified
by age. None of the other studies were set up to be experimental, which is a fundamental
limitation for these other three studies. Therefore, it is not possible to identify a causal
relationship between variables in those three studies.
There were some commonalities to the limitations in external validity for these four

studies. None of these studies identified that it looked at students who were tiving with
the effects of poverty Only one study specifically stated the income levels of the families
these students came from: the Gentry and Benenson study (1992) noted that 67 percent

of

the students came from families with a yearly income of over $36,000. The Johnson study
reported that all of its students came from middle class families in a Minneapolis suburb.

Only one study stated that it was racially mixed. again, Gentry and Benenson (lgg})
identified a 15 percent participation rate by students of color. Therefore, we cannot be
confident about the correlations of these findings to students of color nor students living in
poverty.

Two of the studies looked at the longitudinal effects of these programs on
students. The Gentry and Benenson (1992) study had a posttest ten weeks after the initial
peer mediator training, and Johnson et. al (1992) conducted a conflict strategies measure
and a videotaped conflict simulation measure six months fotlowing their peer mediation

training. This would be another factor which makes it difficutt to identify common causal
relationships among the variables in these studies.
On the whole, we can tentatively speculate from these studies that the teaching

of

conflict resolution skills to elementary age students may positively affect behavioral
change beyond the classroom. Effects were measured throughout the school, on the

school grounds, at home and in the community. All studies reported tangible results
L2

of

this learning even though the study may not have been initially designed to capture or
measure these results. The Gentry and Benenson (1992) study, specifically designed to
evaluate behavior change in the home, reported that the conflict resolution training effects

far surpassed the initial expectations of the study.
Of interest is the lack of intentional involvement of families or conclusions about
the transfer of the learning to home of peacemaking and conflict resolution skills and

concepts. Orly four of the nine studies of these programs in elementary schools referred

to family involvement or transfer of the learning home. A search of curricula that inelude6
the family was not done by this researcher, only a search for studies evaluating the
effectiveness of programs. So, some curricula might exist which call for parental
involvement but which have not been evaluated in published studies.
Parents, students and educators were not asked for input in curriculum design, nor

were they involved in evaluating the curriculum in half the studies considered in this

literature review. The Gentry and Beneneson (1992) study included parent and teacher
evaluation of the curriculum, and the study Berg (1995) conducted included parents in

both the pre- and posttest.
Including parents and students in program development and evaluation is likely to
increase their subsequent support. In this way the needs and preferences of parents,
students and peace educators could be considered, potentially increasing the effectiveness

of a parent component. In addition, an evaluation component seeking information from
these key informants could assess the effectiveness of the parent component and gather
suggestions for improvements. We never know where the

It

nefi great idea will come from.

is notable that at least two curricula published in the last year include the

intentional involvement of the family. Canter and Petersen (1995) in "Teaching students

to get along: Reducing conflict and increasing cooperation in K-6 classrooms" includes

a

"home study activity" with each lesson. The Committee for Children which developed the

l3

respected Second Step Curriculum to Prevent Youth Violence advertises a new "Family
Guide to Second Step" in their 1996 catalog. Evaluations of these curricula have not been
conducted to determine the role parent involvement plays in contributing to the
effectiveness of these programs.

It

may be that the intentional inclusion of parents and

families is a way of working whose time has come.
Three theoretical frameworks were useful in my understanding the findings

of

these studies and in organizing my own study.

Theoretical Framework
The ecological model of school social work, general systems theory (GST) and
behavioral family therapy are important constructs for the literature reviewed and this

study. The ecological model of school social work encourages the consideration of the

trio of

systems in student's lives: school, family and community (O'Callaghan, lgg3).

Clancy states: "To create real change, school social workers must design innovative
practices that are inclusive of all systems that affect pupils'lives," (1995, p.

4t).

Allen-

Meares, Washington, and Welsh assert that resolution is more effective when the social

worker intervenes in more than one system at a time (1986).
The ecological model of school social work focuses on the social ecology of the
school community. "According to this theory, the school social worker's practice should
encompass the range of social interplays that occur among micro-, meso-, and
macrosystems within the school environment rather than on individual pupils, " (Clancy,
1995, p.

40). This model

takes numerous forms, and can include teaching and

encouraging parents to community organize for commonly identified goals, addressing the
causes of poverty and creating a shift in our society's power

process not stasis," (Clancy, 1995,

relations. "This is a theory of

p 4l),

The usefulness of this theory for this research study is that the focus is not on one
singular point of interaction, but globally on the environment of the school and the systems
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interacting with

it. Then for peacemaking,

conflict resolution or mediation skills, the focus

would not be limited to how well the student can incorporate these skills but include the
modeling of these skills culture-wide - between staffmembers at school, and between
teachers and parents, and within the home.

GST states that when one part of the system is affected, the entire system will be
affected (Compton & Galaway, 1989) The interrelatedness of people with their
environment informs our thinking about the involvement of families supporting a
peacemaking curriculum.

"Within a system, something is always going o4 and that 'something'is not
random; it is an effort to achieve the system's goals" (Compton

& Galaway, lggg, p. l2a).

When several operants in the system have the goal of peacemaking, the system will have a
greater likelihood of achieving its learned goal of becoming more peaceful.
One precept of behavioral family therapy recognizes that

"

. . if the whole family is

not involved in change, new behavior may not be reinforced and maintained" (Nichols &
Schwartz,7995, p. 359), thus emphasizing the importance of using interuentions which
include students and their families jointly. Returning a student with newly acquired
peacemaking skills to a home without a working knowledge of these skills diminishes the

potential effect of the learning. Some might say it negates it.
"Children learn what is modeled for them. By parents becoming involved in the

conflict resolution programs in the schools, they will have an understanding of the
philosophy and concepts of the program, will be able to support the school and their
children, and could learn new skills to implement at home and in the community," (Be.g,
1995, p. 9, citing: Alexander &. Curtis, 1995; Brendtro

& Long, 1995; Caudle, l9g4;

Cutrona & Guerin, 1994; Curwin, 1995; Lindquist & Molnar, l9g5). "When a behavior
observed in school is also occurring at home, treatment at home and in school is the best
approach . . . . Children do not find reinforcers available in the classroom as attractive as

t5

those available at home" (Gnsburg, 1990, p. 1'4Z). If this is the case, then explicitly

including families in peacemaking, conflict resolution and mediation programs might
impact their effectiveness greatly. "Acquired behavior patterns must be reinforced over

time and across settings" (Webster, 1993, p. l3B).
These three conceptual frameworks lead one to expect parental involvement to

improve the transfer of learning from home to school, but a studywould be necessary to
determine the veracity of the application of these theories. Therefore, this study began

with asking the key informants in this process their needs and preferences so that a parent
component might be created with those needs and preferences as its framework.
The next section describes the methodology used in this research study.
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III. Methodology

Ovetall Research Desien
This study sought to discover what parents are currently doing to support their
child's education in general, and what they might have done specifically with the
peacemaking curriculum. In addition, it explored what parents and students might like to
do together to support the learning of the skitls taught in the curricula.
This project had four data collection instruments:

r
r
r
r

perent sunrey
student interuiew
pa.rent focus group discussion

peoce educator interview

All four instruments

had many open-ended questions, with the student and parent surveys

being about 50 percent quantitative data. Due to the exploratory nature of the study
(serving the need of discovering how participants perceived the peacemaking curriculum),

it

seemed inappropriate to the investigator

to devise instruments which limited the key

informants to predetermined answers.

Multiple data collection methods and multiple constituencies served three functions
in this study. First, with the small samples, multiple methods and multiple constituencies

provided more options for data collection. Second, they helped the study approximate

triangulation. And third, multiple methods gave parents an opportunity to communicate
their experience with the peacemaking curriculum in two mediums - through an
anonymous, written survey and through an interactive, roundtable discussion. This had
the possibility of accommodating various corrmunication styles for parents.

t7

Rqsearch Ouestjons

This study included a four-part design that was exploratory and descriptive. The
data collection and analysis were used as the basis

for

recommendations for the

development of a parent involvement component to elementary school peacemaking,

conflict resolution, and mediation curricula. These recofirmendations are based on input

from key informants: parents, students and peace educators. The study examined the
following research questions with these three sample populations: In what ways are
parents most interested in and most likely to support and enhance the learning

of

peacemaking or conflict resolution curricula at home with their child? In what ways are
students interested in interacting with their parents in support of the learning

of

peacemaking, conflict resolution or mediation at home? What recofirmendations would
peace educators have for effectively involving parents in a school-based peacemaking,

conflict resolution or mediation curricula?
Concepts. TerrEs and Variables
Parent involvement includes all interactions between students and their parents in

support of the student's learning. These activities can include: parents asking questions

of

their children about what they learned in the curriculum; discussing topics such as how to
deal with angry feelings or resolving an argument; learning songs and singing together;

peaceful activities to learn from and enjoy together; playing games; and, routines for
checking-in or communicating. Parent involvement can also include maintaining a
dialogue with teachers regarding the student's aggressive behavior with siblings, friends or
parents, or behavioral changes. The parent survey and focus group discussion both

inquired about the above activities
Peace education and conflict resolution are terms which are integral to this study.
Peace education includes providing an awareness of violence, eliciting a desire to live in
peace, empowering students to confront their fears of violence and promoting caring ways
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of thinking and acting (Janke & Peterson, I ggs,p

3) Conflict resolution

is defined as

"education for all students on how to settle differences and deal with interpersonal

conflicts using non-violent methods" (Berg, 1995, p. 40). Conflict resolution skills
are
defined as "the ability to solve disagreements in a friendly manner" (Roush & Hall,
1g93,

p 185)
Third grade students who participated in the peacemaking curriculum at Scandia
Elementary School last year (receiving approximately forty hours of peacemaking
and

conflict resolution training) and their parents were surveyed or interviewed to collect the
data for this research project.

A focus group discussion of these parents, facilitated by the

Scandia Elementary School peace educator, provided another method for these parents
and educators to consider the issue of parent involvement in the peacemaking
curricula.

Additionally, peace educators who work with elementary and junior high school age
students were interviewed for their ideas on ways to effectively include the family.
P-rocedures

After Augsburg College Internal Review Board (IR.B) approval for the project was
received (IRB approval number 95-02-3), school board approval from Independent
School District #831 (Forest Lake Area Schools, MN) was obtained. preliminary

information about the study, including procedures and instruments, was sent to the
chairperson of the board prior to the school board meeting. The researcher made a
brief
presentation before a full board meeting which was followed by the school
board's

affirming vote, giving permission to proceed.
An initial contact Ietter to the parents from the student's second grade teacher of
the previous year introduced the study and its purpose: the sunrey, the student interview
and the researcher. This letter also invited parents to the focus group discussion

(roundtable discussion) on the topic on a particular evening at Scandia Elementary.
The
packet of information about the study, sent to the parents of each student, followed
three

t9

days later in the

mail. Included were: two student and family informed consent forms;

two student informed consent forms; two anonymous parent sunreys; one sample student
interview form; one postcard (to be mailed at the time the parent surveys are mailed
indicating that the anonymous survey has been mailed and an RSVP to the focus group
discussion), and two self-addressed stamped envelopes (SASE) for the return of the
parent survey in one and informed consent letters (student, and student and family) in the

other. A follow-up postcard was sent to the parents who have not returned their surveys
and informed consent letters ten days after their receipt of the initial packet, and a

complete duplicate packet sent three weeks after the initial packet arrived at the parents'

home. A final follow-up reminder postcard was sent ten days after the duplicate packet.
When the signed parent and student informed consents were returned, the dates for
student interviews were set in cooperation with the appropriate classroom teachers. The

morning the student interviews took place, the second grade teacher who had taught the
peacemaking curriculum introduced the researcher and the study in the classrooms having
students to be interviewed. She explained that the students being interviewed are being
excused from 15 minutes of class because they had a unique experience last year which

will help with the design of a peacemaking curriculum component to involve families. The
researcher then invited each student individually to an unused office to conduct these

interviews for 15 minutes during a time agreed to by the teachers.
Students were

told: "Thank you for your thoughts

on the peacemaking

curriculum, which will help us make it even stronger for Scandia Elementary next year.
This is not a test. There are no right or wrong answers. You are free to not answer any
question, and to stop the interview or withdraw from the study at any time. Your answers

to these questions are most appreciated. "
The researcher asked the students the questions from the student interview form
and took notes from the students' responses. Students were thanked for their participation
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and informed that they were welcome to read the thesis in May l 996 by asking for the
teacher's

copy. Student interviews took one day to complete.

The peace educators interviews were arranged at the convenience of the educators
and researsher They were conducted from January 24 - February 23,1996. Five

interviews were face-to-face interviews and one took place over the telephone.
The researcher asked the peace educators the questions from the interview form
and took notes on the educator's responses. Educators were thanked for their

participation- A copy of the researcher's notes from the interview was subsequently
mailed to each educator with a request for edits to clarify what the educator had stated in
the interview. Five of the six educators had changes to the notes for the researcher. All
changes were incorporated into the notes. These peace educator interview notes appear in

Appendix D.
Location and Setting of the Study
Scandia, Minnesota, is a small rural community with a population of 3,400 in

Washington County, about 40 miles northwest of St. Paul. The study took place in the

only elementary school in Scandia, in Independent School District #831 (ISD #831).
Scandia Elementary (kindergarten through sixth grade) had 532 students attending

it in

March 1996. This is a racially homogeneous community. Those in Scandia are primarily
of Scandinavian or Northern European descent, and the student and parent samples reflect
this
The study was conducted in cooperation with Scandia Elementary School and ISD

#831- The students in the sample were all in the same second grade class the year before,
and learned the peacemaking curriculum at that

time. Their parents and their second

grade teacher were all surveyed - the teacher being one of the peace educators
interviewed.
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Parent Survev
Research Question: In what ways are parents most interested in and most likely to

a

support and enhance the learning of peacemaking, conflict resolution or mediation

-

curricula at home with their child?

a

Research Design: The design is both exploratory and descriptive.

I

Sample Selection: This was a purposive sample. The parents of each student in the
second grade taught peacemaking in the previous school year were invited to

participate in the study. These were parents currently living with their children, No

minorities are represented in this sample.
a

Instrument Design: The parent survey was developed by the researcher with feedback

from the peace educators who authored the curriculum. It consists of

2l

questions,

nine of which are qualitative, open-ended questions, three are demographic in nature,
six are yes/no questions, and three are questions with answers on a scale from l-10.
The researcher worked from the goal of the study (to develop recommendations for an
effective parent involvement component to the peacemaking curriculum), and

identified questions that would result in data to achieve that goal.
I

Data Collection and Analysis. Questions on the survey centered on how the parents
currently support their child's public elementary school education at home, and what
activities do these families enjoy doing together. Since the study population of parents
was small (N-29), analyses included:

'

placing the Likert Scale-like questions on a numerical scale and assigring means,

median, mode, percentages and frequencies to the answer totals

'

assigning means, percentages and frequencies for scale questions (on a scale

of l -

10, etc.)

r

content analysis - ordering by topic (when possible) and listing of qualitative data

from open-ended questions
22
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cross tabs

Protection of Human Subjects: The initial letter, informed consent forms and

'

introduction of the survey all carried information about the researcher, purpose of the
study, voluntary nature of the study, confidential nature ofthe study, and permission

to not answer a question or to withdraw from the study at any time.
Student Interview

'

Research Question: In what ways are students interested in interacting with their

families in support of the learning of peacemaking, conflict resolution or mediation

curricula at home?

'
'

Research Design: The design is both exploratory and descriptive.
Sample Selection: This was a purposive sample. The student population consisted

of

third graders, ages 8-9 years old, who learned peacemaking skills in second grade last

year' These students received approximately fo.ty hours of peacemaking and conflict
resolution training in the previous school year. This student population included l5

students The racial makeup of the class was predetermined, included girls and boys,
and appeared representative of the community. There were no minorities in this

group of students involved in the study.

'

Instrument Design: Students were asked which elements of their peacemaking

curriculum were memorable or meaningful, and which they might enjoy doing with
their parents and/or siblings. The interview questions consisted of thirteen questions,

two of which are demographic, seven of which are qualitative, open-ended questions,
and four of which have Likert-type scale questions.

'

Data Collection and Analysis: Since the sample size was N:15, analyses included:

r

placing the Likert Scale-like questions on a numerical scale and assigning means,

median, mode, percentages and frequencies to the answer totals

L3

r

assigning means, percentages and frequencies

for

scale questions (on a scale

of

I-

10, etc.)

e

content analysis - ordering by topic (when possible) and listing of qualitative data

from open-ended questions

.
'

cross tabs

Protection of Human Subjects: Students initially learned about the study from their
parents informing them and determining the child's participation. Students interviewed
had their parent's consent to participate and gave their own consent by signing an

informed consent form. In the initial contact letter, informed consent forms and
introduction of the student interview carried information about the purpose of the
study, voluntary nature of the study, confidential nature of the study, and permission

to not answer a question or to withdraw from the study at any time. Due to the young
age of the students and the potential difficulty with their reading questions or writing
responses, an interview format for the students was used. Since there was minimal

risk involved in this study and permission was granted by the school principal, school
district, parents and the students themselves, anonymity of the students was not
maintained and the researcher conducted the interviews.
Focus Group Discussion

'

Research Question: In what ways are parents most interested in and most likely
to

support and enhance the learning of peacemaking, conflict resolution or mediation

curricula at home with their child? How are parents currently involved in their child's
education? What activities do they enjoy doing with their child? What is their
knowledge of the peacemakirg curriculum and elements of it that may have been
incorporated into their home life?

'

Research Design. The design was both exploratory and descriptive.
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o

Sample Selection: This was a purposive sample. The parents of each student in
the
second grade taught peacemaking in the previous school year were invited to

participate in the study. These were parents currently living with their children.
No

minorities are represented in this sample.
t

Method: Parents discussed the peacemaking curriculum and brainstormed about what
might have been enjoyable to do together to support the learning of this curriculum.

In addition, parents were

asked

to make explicit how they

see

their role in supporting

their child's education.
a

Data Collection and Analysis The focus group discussion was facilitated by the
second grade teacher/peace educator. The researcher took notes during this

discussion. The one-hour discussion with parents considered interactively the issues
discussed in the parent survey: how parents are currently involved in their child's

education; activities they enjoy doing with their children; and knowledge of the
peacemaking curriculum and elements of it that they may have included in
their home

activities The focus group questions were: What do you need from school to work
with your child at home in support of their education? What is your vision of

a

partnership between school and home? What motivates parents to get involved in
a
child's learning? What are your favorite things to do together with your child that
support their education? The one-hour focus group discussion took place at Scandia
Elementary School in the evening on a school night.
Content analysis - orderine by topic (when possible) and listing of qualitative data

from open-ended questions.
I

Protection of Human Subjects. Participants in the focus group discussion signed an
informed consent letter on the evening of the discussion at Scandia Elementary School
identifying the additional risk of lack of confidentiality of their sharings during this
focus group, and the request to keep the sharings of others confidential (Appendix A).
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P_eace

'

Educfltor Intervi.ew

Research Question: What recolrlmendations would peace educators have for

effectively involving parents in a school-based peacemaking, conflict resolution or
mediation curricula at home?

'
'

Research Design: The design was both exploratory and descriptive.
Sample Selection: This was a purposive sample The population of peace educators

interviewed included the teacher who taught peacemaking in her second grade class
last year (which is the student sample population); the two authors of the curriculum,
Peacemaker's ABC's for Younq Children; a Twin Cities school social worker/peace

educator/author; a conflict resolution curricula consultant/trainer working with school
systems and business and industry in the upper midwest region; and another second
grade teacher committed to peace education in an urban, St. Paul school. There
are

five women and one man in this sample. These are individuals the researcher had
Iearned of, and they were willing to participate in the study.

'

Instrument Design: The interview was primarily exploratory in nature with seven
open-ended questions, including a request for the educator to reflect on issues relevant

to the topic which were not specifically detailed in the questions. Those questions

were:

1) What five peacemaking and conflict resolution techniques or concepts would

you think could be effectively and positively learned at home with a parent or the

family? 2) Why would you choose those five skills to include the family in the child,s
learning? 3) How would you set up two of those lessons to go home? 4) Which of
those could include siblings (either younger or older)? 5) What methods of engaging
the family in this learning would be mose effective? 6) What format for those lessons

would be most useful to you? 7) What should I know about peace education that
might include the involvement of the family that we haven't already discussed here?
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'

Data Collection and fuialysis: Peace educators were asked to identify pieces

of

peacemaking, conflict resolution and mediation curricula considered both instructional
and enjoyable for students and their parents to do together in their home. This was the
least formal data collection process in this project.

Data analysis primarily consisted of content analysis - ordering by topic (when
possible) and listing of qualitative data from open-ended questions.

'

Protection of Human Subjects: Peace educators were informed about the nature

of

the research study and invited to participate in the study over the telephone. .AII peace
educators who were invited chose to participate.
Study Limitations

Reliability is a concern with this project. Systematic errors are possible due to the
amount of qualitative information in the interviews and reliance on note taking rather than

taping. This could lead to comments being missed. Due to anticipated difficulties in
getting school board and Internal Review Board approval with tape recording interviews
and the focus group discussion, tape recording was not pursued.

Social desirability bias may be present due to the study including interviewing eight
and nine year

olds. They may have a different interpretation of the question than intended,,

and due to their age, they wouldn't have asked for clarification or been willing to be direct

about not understanding an issue.
Interobserver reliability is possible with future studies replicating this study. This
researcher's judgment about what is salient for this study

will not be the

same

judgment for

another researcher. This would be especially true due to the amount of open-ended and

qualitative questions in the instruments,

A threat to internal validity for this study is the fact that the participants are selfselected by the parents responding to the initial survey. This selection bias excluded

families who were not interested in involvement in peace education, were very busy during
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December, possibly not involved in their child's education, or any number of other reasons
The second grade teacher who taught peacemaking to the students stated that the parents

who participated in the focus group discussion and their children were "the cream of the

crop" of her class. This could be viewed

It could result in perceptive

as

both a strength and a limitation for the study.

and insightful responses, however these responses might not

be representative of the average family or parent.

A threat to external validity through the use of purposive sampling affects the lack
of generalizability of the data. Random sampling is stronger for external validity, based on
probability sampling theory.
Another strength of the study is the use of both qualitative and quantitative data
(the parent survey was 50 percent qualitative and quantitative data; the student interview
was about 30 percent quantitative data and 70 percent qualitative data). The use of openended questions on both of these instruments allowed participants to identifo their own

unique interests in the peacemaking teachings and family activities, and reasons for those

interests. To restrict participants to certain language might have limited their responses in
a

way that this investigator felt was unnecessary.
This investigator also had a bias toward the use of the theoretical frameworks for

this study (ecological model of school social work, behavioral family therapy, and general
systems theory) as a potential means to make peacemaking and conflict resolution

programs more effective in curbing aggressive behaviors longitudinally. Controlling for
this bias was done by:

r

rlot predetermining responses of participants through a menu selection of options but
rather offering open-ended questions;

.

having an anonymous parent survey;

'

having the focus group discussion facilitated by the teacher (not biased to these

theoretical frameworks) who taught the peacemaking skills rather than the
28

investigator, so that interactions with the participants were not guided by the biases of
the investigator; and,

r

reQuesting peace educators to review the investigator's notes of their interview,

The

follo*irg Findings

chapter

will discuss the findings of the data collection

process in detail.
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IV. Findings

Overview
This findings chapter is divided into sections by the study's four data collection

instruments. student interview, parent survey, focus group discussion and peace educator
interview. In each of the instruments there were numerous open-ended questions. In the
event that a participant gave more than one response, each response was included in the

analysis. Socio-demographic information such as marital status, income, educational level,
age (except for the students), etc. were not solicited from any of the participants since

they were not pertinent to the project.
Student_Inlerview

Of the sample student population of l5 who were taught the peacemaking skills in
the previous year, five students agreed to participate in the study. Three responses frorn
parents indicated that they did not want their child participating in the study, including one

mother citing that her daughter had made that decision. On the phone with the
investigator, one father discussed his frustration at the numerous requests for his and his
family's time for research efforts. In addition, he stated that he didn't want "big brother"

knowing more about his family and son than were already known. Despite assurances
about the confidentiality of the data from the investigator, his family did not participate.
There was no response from seven families.
The participants were three girls and two boys, with an average age of 8.7 years

(all being between the ages of

I

and 9 years

old) All were Caucasian.

They were

interviewed at Scandia Elementary School on Wednesday, January 24, 1996.
Students were asked in question#Z what they remembered about the peacemaking

tools they were taught in the last school year (seven and a half months ago). The
responses didn't vary by gender and represented that each student remembered specifics
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of

about ten of the twelve tools listed (see Figure 4.1). All twelve tools were remembered by
one student; seven tools were remembered by all five students.

Figure 4.1
The Number of Students Who Remembered Each

Tool

O(fiEr Song
Peace Table
Pcace Chair

"Cool Off'Time
Big Eook
Clean Space

"l" Statements
Song "Choose"
Please Stop
AtsC Poster
Peacemaker

Talking Stick
0

1

2

3

4

E

Four out of five students mentioned that the peacemaking tools they liked best
were the talking stick and peace circle where problems would get "talked out. " Various
reasons for their liking these tools included:

. . . It helped me to tell the truth," Student

"It made me think I had the power to hold it

#l; "It made me feel good because the kids

were really listening to me and heard what I was talking about. It made me feel happy,"
Student #2;"Itwould give you a chance to express your feelings. It made alot of people
feel good to let their feelings out, like if they had a bad day they could talk about it and let

their feelings out," Student #3, "It was a peaceful way to solve problems and we didn't
have to fight,

" Student #5.

Four of the students responded that they did peacemaking activities at home. Of
these four students, two were boys and two were

girls. These

students mentioned five

tools that they used at home, represented in Table 4.I. They stated they tried these tools
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.

with siblings and parents alike. Student #3 stated, "When monL me, dad or my little
brother are mad about something, we sit together and pass the talking stick around, and

talk about how we feel." Student #4 stated, "V[e use the cool offchair and peace table at
home when we're mad at someone." Student #5 stated, "I used the "I" statements when

my sister was being mean to me. It sometimes worked out o.K."
Table 4.1
Peacemaking Tools Students Used at Home by Self-Report

Tools Used At Home
"I" Statement Peace Thinking Chair

Peacem

Talking Stick

Peace Table

Songs

Girls
Student #l
Student #3

Boys
Student #4
Student #5

x

x

X

X

X

x

X

All five students mentioned peacemaking activities considered fun to do at home
but not done at home due, in part, to a need for information about the activity to go home
from the classroom. Songs were mentioned by two students, and the following activities
were mentioned by one student each: peace table and talking stick; "cool offtime" or the
peace thinking chair; and the Big Book of Peace. The students who mentioned the songs
stated it was because their family played musical instruments, they liked

to sing with

a

parent, they liked the words to the songs, and/or they felt the songs made them happy
The girl who wanted to do the "cool offtime" at home stated it was "because sometimes
lose my temper really fast at home." The boywho would have liked the Big Book

I

of

Peace at home said, "So whenever me or my brother wanted to write about peace that we

did or thought about, we could do it. " The boy who would have liked a peace table and
talking stick at home said, "Then our family could sit in a circle, and maybe my sister

would understand things and

she

would be different and not bother me alot. She wouldn't
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open my bank up and take money, and she'd listen to me instead

ofjust having me listen to

her. "

The students all had plausible solutions as to how they would introduce these
peacemaking activities to their families. All five students recommended a verbal

introduction/invitation to the family to try this new activity out. Student

I want to sing
"I have

a song before we

eat." Student #3 said

a new song. Would you like to play and sing

she

#l

said, ',Tonight

would introduce the idea with,

with me? It always works.,'

During discussion about the peacemaking activities/tools, four of the five students
mentioned that these activities either made them feel happy or were fun to do. AII five
stated

if their teacher had sent peacemakirg activities home with them, they would have

done these activities with their parents, siblings (if they had them), grandparents or

another adult in the home. Four of the five students stated they would have done them

with a friend at home. AII five students stated that if sheet music or a musical cassette
tape would have been sent home with them, they would have sung the songs with family
members.

One student identified a peacemaking activity which she liked the least: the ,,f',
statements "because they normally don't help because even if you shake hands and you
agree not to do something, they (the other party) often wouldn't keep their promises.
This
happened often with the boys," Student#2. There was only one recommendation from

one student for improving the peacemakirg classes: to avoid the amount of repetition used

for teaching the lessons. AII other responses echoed, ',It was fun!"
Parent Survevs

Of the 29 parents who were invited to participate in the anonymous survey, seven
completed them, a return rate of 24 percent which included parents of the five

participants. All responses to the survey came as a result of the first mailing of survey
packets and reminder postcard; there were no additional responses to the second mailings.
33

Five of the participants were mothers, two were fathers. There are four parents with
daughters and three with sons. Due to the method of coding used, households were not
tracked, therefore trends represented by household cannot be identified.
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The quantitative data from this survey are represented in Table 4.2 above. Several
sonclusions about the data are evident: parents with sons are more interested in
supporting the peacemaking curriculum at home than parents with daughters (averages

of

9'4 versus 6.4); four of the seven parents rated the importance of peace education in
elementary school at a level of

l0 (on a scale of l-10, with l0 being maximal importance)

with three of those l0s being the parents of sons; all parents felt that peacemaking should
be taught in every elementary grade; six out of seven parents stated that their child

benefited from learning peacemaking skills (one didn't answer the question); parents who
consider that they are maximally involved with their child's education do not necessarily
attend Parent Teacher Organization (PTO) meetings; and only mothers surveyed attended

PTO meetings, with two out of nine meetings being the most any mother attended.

All

seven parents said their child mentioned the peacemakirg concepts or tools

taught during the last school year (1994-1995) One father said that his work schedule
doesn't allow him "as much time for interaction with my child as my wife has. I don,t
remember what we talked about" concerning peacemaking. One mother stated that she

could have used more information from school to know what to ask her child in order to
discuss peacemaking concepts with them. Three out of seven parents knew what the
peace table was, with two using one at their home.

In question #9, the educational approaches of songs, games, creative arts, role
plays, conflict resolution and relationship-building were ranked by parents on their level

of

interest in doing these activities at home, A scale from one to ten, with one being "not
interested" and ten being "very interested" was used. The question (#g)

asked,

how

would you rate your level of interest in doing each of these activities at home, if given
appropriate information from the classroom teacher?" Fifty-five percent of the rankings

were either nine or ten. Some differences in the trends of mothers and fathers responding
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to these activities existed, therefore these rankings are presented both in the aggregate
and
separated by gender in Table

4.3. Fathers rated these activities higher than mothers.

Table 4.3
Peacemaking Activities Parents Will Participate in

I - 10, l: Not

(Scale

At Home, With Teacher Support

Interested, l0:Very Interested)
Responses of Both Genders Aggregated

Levels 1 Songs
Games

3

Levels 4 - 6
2

Levels 7 - 8
I

I

I

I

J-

Creative Arts
Role Pl
Conflict Resolution
Relationship- Building

)

Levels 9
4
4
4

2

3

I

4
4

Levels 4 - 6

7-8

9 - 10

2

I

2

I

I

2

J

J

Responses of Mothers

Levels
Songs
Games

I-3

I

Creative Arts
Role Plays
Conflict Resolution
Relati
Building

J

2

2
2

I

2

3

2

3

Responses of Fathers

1-3

4-6

Jolgs

7-8

9

- l0
2
2
2
2

Games

Creative Arts
Role Plays
Conflict Resolution
Relationship-Buildine

I

I
I

I

Parents felt their children benefited from learning the peacemaking

skills. Those

benefrts were stated by parents in an open-ended question and are listed in Table 4.4.

JI

- l0

Table 4.4
Parent Identified child Benefits of peacemaking Curriculum

My Child Benefited from Peacemaking Curriculum
Learned how to better deal with conflict
Learned how to work with others
Learned stress relief

f

Learned

I

Ways

is valued

4

I
1

Peaceful aspects of their families were identified by parents Those peaceful
aspects

were: spending time together, talking alot, enjoying each other, having the

television ofl reading, reliable routines and music. The most frequently mentioned
peaceful aspect of families was "talking with" and "enjoying each other."
Figure 4.2 below identifies the open-ended responses to questions #10,

#l3,listing family hobbies, current activities

#lZ and

and peacemaking activities of interest. There

is duplication between the three areas, and overlap with responses from participants. For
instance, the listing of hobbies could be

fit into five activity categories: outdoors, sports,

music, reading and gardening. Table 4.5 lists the frequencies for question #13 about

family hobbies/interests. Both outdoor activities and sports are popular hobbies for these

families. Music and reading were the next most popular family hobbies. The most
frequently mentioned extracurricular educational activities parents are involved with
include: Odyssey of the Mind, sports, music and the science fair or science projects. Table
4.6 shows these responses.
Both parents and students identified peacemakirg activities they would like to use
at home, which are represented as percentages in Figure 4.3. Parents were not educated
about the specifics of these peacemaking tools during the study.
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Table 4.5
Family Hobbies or Interests by Parent Report

f

FAMILY HOBBIES OR INTERESTS
S

orts:

lCe

Outdoor activities:

6

fi

4
4

Music

4
/t

J

Table 4.6

Extra-curricular or Educational Activities Parents Currently Involved With Their Child In
P ARENTS

INVOL\IED WITH TIIESE EDUCATIONAL

OR EXTRA.CURRICULAR ACTIVITIE
od
of the Mind
S

f

S

5

S

5

Music and/or music lessons
Science Fair
Active in classroom

5

J-

2

actrvr

2

Figure 4.3
Peacemaking Tools Parents and Students Want to Use at Home
(Students N=5, Parents I.l=7)

Peacemaking Tools Participants Want to Use at Home
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Parents identified specific issues that would contribute to a more peaceful family.

The most frequently stated concern was time issues - wanting more time with their

children and busy schedules. Two parents identified dealing more peacefully with conflict
and angry feelings within the family. One father stated, "A peace plan would be great!"
Parents would like their children to be taught the following peacemaking skills or
concepts:

.
r
'
'
'
.

team building, cooperation, relationships
respect: what it is, how you demonstrate it; listening

of how to recognize, handle and express positively

feelings: importance

self-respect, self-esteem, liking oneself personal centering

conflict resolution
tolerance

A request for "other thoughts, concerns or cofirments about the peacemaking
curriculum" elicited the following statements from parents.

'
.

"The teaching of the curriculum was overly repetitive for my child."

'

"It is very overshadowed by crime

"I would like to

see

it begun in kindergarten and built upon every year K-12.,'
and violence in our society, and the global

community. "

'

"Parental involvement is key. It is difficult to teach anything if it is not supported in
the home. "

Focus Group Discussion
Parents in the sample population were invited to participate in a one hour focus

group discussion about the issue of parent involvement in the peacemaking curriculum.
Seven parents responded that they would participate in the focus group discussion;

however, with a change of date due to inclement weather, six parents actually par-ticipated.
These parents represented four students who learned peacemaking in the previous year.

4t

The discussion took place at Scandia Elementary School in the band room at 7:00 pM on
Thursday, February 8, 1996. Two students accompanied their parents for this discussion.
The facilitator for the discussion was the second grade teacher who taught peacemaking to

the students the previous YEffi, so she knew both the parents and the students

participating. The investigator took notes during the discussion. A copy of the focus
group discussion questions can be found on page 25 in the Methodology chapter.
Participants were asked to identify their favorite peacemaking/conflict resolution

tool or concept. While the questions asked for a "favorite" peacemaking tool, respondents
were not limited to one response. Therefore, responses are multiple. In addition,
participants interpreted their definition of "favorite.

"

This investigator assumes that

participants used various criteria as the basis for their answer to this question.
Participant responses were grouped by the investigator into five favorite
peacemakirg tools. The talking stick was identified by three participants because it gives
everyone a turn to talk. Mother #4 and Father #2 (a married couple) mentioned both the
concept of respect for others and the concept of self-esteem or self-respect discussed in
the peacemaking curriculum. Mother #2 liked the "f" statements as her favorite tool and
stated that this tool worked to give her shy daughter a chance for her feelings to be

recognized. Mother #4 stated that she liked how peacemaking involves affecting the
whole environment. This participant also stated that she "liked the emphasis on peace and
the inherent things that that emphasis brings to our experience, including respect and self-

esteem. I liked that peacemaking was named and made important for the children. "
Participants were asked what they would need to support their child's education at

home' Table 4.7 shows these responses. Responses to this question were grouped into
two issues. first, send information home for the parents, to spark conversation and
follow-up by parents, and second, weekly assignments or suggestions of activities to
practice, games to do together (parents and students) that reinforce classroom work
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and/or important values. There was a discussion between the two fathers about whether

weekly assignments would be too burdensome for parents to keep up with. Father #2
stated that

if a peacemaking

assignment only came home monthly, "you individually and

collectively (as a family) might lose interest in the thread ofthe focus of the activities."
This parent also suggested the development of a calendar with peacemaking activities

identified at regular intenrals (weekly or daily) that the family could do together. Mother
#2 suggested that the teacher send instructions home on how to make a talking stick, how

it works and the legend behind it. Peace games (like the Special Olympics) were
recommended by Father #2 where students could identify who were important
peacemakers in history, describe peace through the ages, discuss the use of theories

of

peacemakers, and list peace authors, where everyone could be a winner. And finally,

it

was suggested by Mother #3 that peacemaking be the theme for the school year to get
everyone in the school to think about and focus on the topic.
T able 4.7

What Parents Need to Support Their Child's Peacemaking Education at Home

What Parents Need to Support
Education
Send information home with student
Create
weekl AS
activities for
s to do at home
Create events to celebrate and reco gnize peacemaking learning
Choose
as the theme of the school year

f
4
2
1

I

Parents were asked to describe their vision of a partnership between school and

home. Several parents stated that having written activities sent home would both
encourage and better enable them to support their child's learning. Mother #2 suggested,
again, that peacemaking training begin in kindergarten. Mother #3 described a biology
assignment where families were invited to walk through their yard together appreciating

the growth and nature, eventually hugging a tree. She stated that was a meaningful family

activity because usually when you look at your yard "you are looking at work that needs
43

to be done rather than appreciating what's there.

" Mother #2 discussed the importance of

learning teamwork and harmony, and respecting the diversity in the world. "Workplaces
are focusing on working towards teamwork. Workers

will come to

see

that if you can't

work with diverse people, you might have difficulty participating in the workforce. "
When parents were asked what motivates them to get involved in a child's learning

Mother #2 replied, "Information sent home that piques an interest of mine, like the quilt

project. I was able to come into the classroom and
and display my quilts from home.

was mentioned. Father

#l

"

share my knowledge

with the students,

Again, weekly information sent home from the teacher

mentioned that these could be highlights from the teacher

describing in a phrase what the students did in the last week or will do in the coming

week. This spurs conversations at home about classroom activities because some children
are better than others in communicating what happened in the classroom to parents.

Mother #3 requested that explanations to parents would help parents understand
new behaviors so that parents can appropriately support those behaviors when difficulties
come up. This mother stated that her son "had a tiff' with an older student who was

picking on her son. When her son continued to use "I" statements to address the issue

with this older child (who wasn't familiar with this technique), this mother was very
concerned that her son was continuing to be verbally abused by this student by not

requesting the intervention of a teacher or ending the abuse with another tactic. This

mother did not understand how her son was handling this situation. Had she had
information from the teacher about "I" statements, she would not have been so concerned
about the situation, which was eventually resolved with the younger student continuing to
use "I statements. "
The facilitator stated that she had emphasized in teaching the peacemaking tools

that it takes courage to be a peacemaker. She also stated that she would consider having a
meeting with parents at the beginning of the year to introduce peacemaking, explaining the
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techniques and tools she would teach. Two parents mentioned that often parents don't
attend parent meetings, and encouraged that there be other methods of communicating

this information to parents.
Mother #3 felt strongly that if peacemaking training were started in kindergarten
there would be more parent understanding throughout the years through continual contact

with these ideas and this paradigm. The facilitator stated that she has been considering
organizing a PTo-sponsored peace night at Scandia Elementary. This might be a family

night where students could join their parents. Activities might include: learning and
practicing the "I statements", working with the feelings faces cubes, making a talking stick
together as a family, and learning how to identify and communicate feelings. Mother #3
stated, "That would be terrific because, as parents, we often have not learned how to help

our children communicate or identify feelings, and we could use that help." Father

#l

stated, "By junior high these kids could easily forget peacemaking principles if they don't
have

it every year during elementary school."
The final question asked parents was what their favorite things to do together with

their children were that supported their children's education. Father

#l

identified reading

with his daughter and appreciated the "Wednesday Wrap-Up" sent home by the teacher
filling the parents in on the week's classroom activities. Mother #1 stated that "even walks
in the park can be educational." Mother #2 stated that she tries to share enthusiasm for
anything that her children are interested

in.

One of her children is interested in music and

theater, so they attend plays together at the Children's Theater; another is interested in
insects, so she helps him find resources at the library to support that interest. Mother #3
stated that she and her husband have the attitude that they, as parents, "are back in school
again, getting exposure to things they didn't get a chance to do as children." She enjoys
science experiments, drawing and art with her son. Father #2 stated that he enjoys helping

his children to be in harmony with the earth. He stated they spend alot of time gardening
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together, learning about plants, how things grow - and then relating this to the life cycle.

In addition, he enjoys reading together, outdoor activities and games with his children.
Peace Educator Interviews

Six peace educator interviews took place between January 24, 1996, and February

23,1996. Three were done with peace educators from Washington County, and one each
from Dakota, Hennepin and Ramsey counties. All locations are in the greater Twin Cities
area. Four of the peace educators are published authors (three of peacemaking or conflict

resolution curricula); three are current or former teachers; five are women and one is a

man. The seven open-ended peace educator interview questions are on page 26.
Peace educators were asked to identify five peacemaking and conflict resolution

techniques or concepts that students could learn effectively and positively learned by the
student at home with a parent or family. Respondents were not limited to five responses.
Responses are shown in Table 4

I.

Elements of the conflict resolution process were mentioned ten times by peace

educators. Those elements included: both win/win problem solving and the belief that

a

win/win solution is possible; the peace table where more formal conflict resolution can be
done in the home (and at school); compassionate assertiveness to help the family stay
connected when being assertive, rather than creating distance or separation; the steps of
mediation - to provide an understanding for the use of mediation when negotiation can't

work; and, concepts of conflict resolution are such

as

to talk in the now and the mutual

game.

Communication, including the use of "f " messages or statements, was mentioned

five times by peace educators. These thoughts were worded: "encouraging families to
have family meetings to discuss problems"; and "how do you invite someone
problem. "
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to solve a

The concept of the expression of feetings and learning how to discuss them was
mentioned four times. This included discussing the cool-off concept or plan and the use

of

the feelings/situation cubes both developed by Growing Communities for peace in the
peacemaking curriculum.
The development of our own inner peace and role modeling peaceful conflict

resolution as adults were discussed ttree times under the flrst question, though it was an
integral part of the discussion of many questions by several of the peace educators. In fact
one educator stated: "A cultural change for how we deal with conflict is necessary for
there to be progress in how families deal with conflict - and that is the necessary precursor

to changing how families deal with conflict."
The concept of teaching listening skills, including teaching the talking stick or
peace stick, was mentioned three times.

Two concepts or techniques that could be effectively and positively learned with
the family at home were mentioned twice each. They are: the concept of respect or
empathy; and designing the home environment so children can see and experience peace.
The following concepts and techniques were each mentioned once: focusing on the

positive; each family promoting peace in their community; and encouraging families to
have children participate in making the comrnon rules, goals and consequences of the
family.
When peace educators were asked why they would choose the five skills they

identified in question

#l to include the family in the child's learning, four educators

responded that the skills they enumerated were the basics or the foundation

of

peacemakirg and/or conflict resolution. One educator stated: "Conflict resolution
happens when there's a relationship to preserve, and the family is the strongest

relationship. When children learn these skitls in a trusting setting, they can enter the
classroom with trust and exercise these skills at school, as well." Another stated: ". . . the
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Table 4.8
Peacemaking/Conflict Resolution Techniques or Concepts Parents and Students Can

Learn at Home

P

onflict Resolution T

ToBeT

or

at Home

Elements of the Conflict Resolution Process
a
win/win
sol
and the belief that it is
ssible
I
e table
I
assi onate assertiveness
t
the
s of mediation
t
the rules of conflict resolution
"talk in the now and the mutual
Communication Skills
a
"f" statements or

how do

o

The
t
a

AS

Educa

4
and

and discuss
lan

faces" cubes

List

Skills and the T

About Res

t of Inner
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Each F

Peace

3

em

eace Stick

J

and

2

Home Environment So Children Can See and
F

arenas

blem

Role Mod
Peaceful Conflict Resolution &
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as adult
our own lnner
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fe ssional behavior must be modeled throu

T

roblem sol

sion of F

"cool off'
use of the
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5

how to iden

o

l0
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invite someone to solve a

a

f

erience Peace

on the Positive

2

I

Peace in Their C

I

Families to Have Children Contribute to D
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F

Rules

1

people we're most apt to have conflict with are those we're most intimate with because we
have so many needs to be filled with those we are most intimate with. We need to work

to empower families because ofthe tendency for conflict to happen within that contefi."
Another stated: "It's good for the family to have a beginning point and to be learning with
the child. If the family learns together, it becomes a cooperative venture." Another
stated, "A happy, emotionally healthy child is a happy learner."
Peace educators were asked to consider how they would set up lessons to go

home with the student from school. Suggestions include the following:

'

"ft is important for

educators to create a dialogue with parents regarding peace rather

than peace information just 'flyrng' home with the child.

"

"Parent interviewing or

surveying, perhaps during parent/teacher conferences." "schedule opportunities for
exchange with parents, perhaps at a parent/teacher conference night or perhaps on a

regularly scheduled evening (e.g every other Thursday night) which would be set
aside for parents to discuss the peacemaking skills and curriculum, or to invite families

to privately work out

a problem together, or

just have an opportunity to synthesize

and practice . . . . compassionate assertiveness or a cooling offplan."

.

Have students learn techniques at school and bring information home about what they
learned with a request to the parents to practice the technique, skill or concept with

their child at home. This could be a one-page format with information both about the

tool and suggested practice exercises for families to do together on it. (Suggested
techniques: "f" statements, cooling offprocess/monster picture; feeling faces cubes,
read-aloud stories of peacemaking and peacemakers.) This could take the form of a
holiday gift from the child to their parents (as in a talking stick or peacetable).

.

Have a peace education traveling notebook so that whatever skills kids are learning
they would write in the notebook. All handouts for the peace curriculum would be put

in the traveling notebook. Have a "schedule that the parents would be aware of for
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when the notebook would be coming home with the student, and an understanding

with the parents that they would be asked to write a response to their child's
entries. . . . During a sharing time, the students would be invited to share their parents'
responses with their peers, thereby enlarging the repertoire of each student about that

particular technique, parents' responses, and how that technique will be incorporated

into different households. As a teacher, this would then help me to understand which
parents are involved and which are not. . . . to target my personal phone calls and the
sending of notes home to parents
t

to stimulate greater interest or involvement. "

Two educators advocated engaging the family in roles plays. Cards describing a role
play from class could be sent home for families to do at the dinner table together.

Another role play suggestion was: "One useful exercise is to have parents and children
switch roles - give them a situation, and have them work to solve it in their opposite

roles, This helps them learn empathy, which is very important. In this exercise, I have
parents and kids switch shoes, literally. I encourage them to stop to realize how the
other might respond in the situation, recognizing that it isn't always comfortable, easy

or fun to be looking at the situation from the other's perspective (or shoes).

I

encourage them to use this cue for themselves to think about the other person's

perspective and reaction before they say something that might hurt the feelings of this

important person in their life.
t

"

"Send a picture or Polaroid camera and tape recording home of something we had
done in class, with information for the parents to discuss with the child about that
activity. "

I

the method of sending something home with the child is a waste of paper.

It

is

hard to change patterns of conflict. It is important to work with changing parents'and
teachers' concepts of con{lict before the parent might be open to discussing this with a

child

The problem is, in part, a systems problem and requires a systems answer,
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i.e. a change in the family system. Families need to change the waythey deal with

conflict

The first learning needs to be adults to adults, rather than having children

introduce it to adults. Perhaps a better avenue to begin teaching it would be in the
workplace or to adults
Five of the six peace educators agreed that siblings of any age could be included in
these activities which went home with the student. "Older children can be great role

models for the younger ones." "If you're going to go through the commitment to practice
something at home, we should include the involvement ofthe whole family."
Peace educators addressed what methods of engaging the family in this learning

they thought would be most effective. Responses were multiple, unlimited, and
represented in Table

4.9. The investigator found that three major themes emerged from

the responses: 1) create a dialogue with parents (mentioned nine times); 2) use methods

that are interactive (mentioned nine times); and, 3) enable families to claim and name
themselves as peacemaking families, including celebrations and public recognition

(mentioned two times). One response, that of having circulating peace backpacks in the
classroom, was considered both a method to create dialogue with parents and an
interactive tool.
The following responses were categorized under the rubric of "create a dialogue

with parents":

.

introduce a parent peace meeting (and a follow-up meeting) where the teamwork and
the emphasis on communication could be introduced and discussed;

r

ptovide an opportunity for parents and children to work together on skills like problem
solving, listening, etc. with a facilitator;

r

create a PTO presentation on peacemaking/conflict resolution, which might include
students

(e.g

a

family night). This could include students illustrating the use of certain

peacemakirg tools, a facilitator discussing concepts and encouraging dialogue on the
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subject, families practicing the use of

"f"

statements, role playing looking at an issue

from each other's perspective, making a family talking stick together, using the feeling
faces cubes, etc.;

r

creste a peace backpack: "Three peace backpacks could circulate through the
classroom throughout the year. They could contain stories that are peaceful

an#or

about peacemakers, stuffed animals, a special artifact, a picture of a peacemaker in

history, and, perhaps,

a

journal for those students and parents who interacted with the

backpack to record what they learned by looking at the peace backpack and how it
related to their lives. "

.

discuss with parents at a pre-school year meeting or parent/teacher conference:

l)

the

teacher's commitment to peacemaking and the parents important role in the process

of

learning these skills; 2) parent commitment to support the child's learning; 3) a survey

of parent feedback on peacemaking curriculum.
The following responses were categorized by the investigator as interactive

activities families can share together:

.

the talking stick or peace stick which emphasizes Iearning to listen, respecting each
other's feelings, patience and building consensus;

.

activities that allow families to have fun together through music, art, role plays, and
games;

.
.

the traveling peace notebook (described earlier);
the solution jar: issues that come up during the week are written down and placed in

the solution

jar. "When the family

gathers at a particular time, they then talk about

and deal with each issue. "

.

"Help kids learn to make requests in a respectful tone of voice because parents have
their bad hair days, too.

r

"

Encourage the investigation and enjoyment of nature as a family;
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o

circulating classroom peace backpacks (described earlier)

Two responses were categorizedby the investigator as creating opportunities to
enable families "to claim and name themselves as peacemaking families", including

celebrations and public recognition. A peace picnic/festival was suggested so that parents
and students could have a public forum to share how they've been a peacemaking family

that year.
Table 4.9

Methods of Engaging Families in Peacemakiny'Conflict Resolution Curricula
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In discussing the format for lessons on peacemaking/conflict resolution that might
involve the parents, peace educator responses gravitated to two themes: coordinating the
use of shared language and vision of peace between classroom and home (mentioned
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eleven times); and, providing opportunities for children to witness to their innate

commitment to peace (mentioned three times).
The following responses were categorized under the theme of coordinating the use

of shared language and vision of peace between classroom and home:

r

€Ilcourage parents to visit class, especially during the teaching of peacemaking
curricu[um;

r

Eflcourage parents to discuss peacemaking at parent/teacher conferences, and bring

their child with them to these conferences;

'

institute an open door policy for parents to come and ask questions, or collectively
problem solve, on a regularly scheduled evening, perhaps two times per month;

r
I

€flcourage/facilitate a home which supports seeing and experiencing peace;
ellcourage the use of conflict resolution skills, the peace table (a concrete place to go
and resolve conflict at home), and the talking stick (a visual reminder to listen);

r

send home weekly updates on peacemaking skillslknowledge. These can encourage
parents to use

"I"

messages when in conflict or ask the child

to explain "f" messages to

them;

'
.

keeP contact with parents through the use of the phone and written personal notes;
use a combination of the written word and hands-on activities: a strong blend.

When asked what other issues should be considered in the development of a family
involvement component to peacemaking/conflict resolution curricula, five themes to the
responses were identified by the

investigator. Their responses are shown in Tabte

4. 10.

They were.

l.

Collaborating with others to promote peace in a personal way (mentioned seven times)
included concepts such as garnering administrative support for programs; identifying
schools as peace sites as this promotes interactions around what peace is, and parents,
teachers and administrators then all have a greater knowledge/understanding of peace;
54

working through community institutions, including religious communities, to develop a
culture of valuing peacemaking, and empowering families to feel safe to think and
speak their own words; teaching students that different perspectives are acceptable as
a basic premise, as demonstrated by cooperative learning; surrounding your home

with

articles, books and videos on the lives of great peacemakers; discouraging the

watching of violent television programs; and, providing children with the opportunity

to be witnesses for what they are innately drawn to, peace.

2.

Concern for our earth's ecosystem (mentioned five times) included responses such as:
learning to "live lightly on the earth," addressing how we consume in our homes and

voluntary simplicity; vegetarianism; and behaving with the understanding that all life is
interconnected.

3. The importance of early interventions

(mentioned three times) included the following

responses: start with young children to learn and commit to peacemaking. The

Children's Trust Fund believes we need to start even before birth, as illuminated in the

book, Convicted in the Womb by Carl Upchurch (in press); help "kids get in the habit
of helping others as kids often live in selfish worlds. This helps them appreciate their
abundance;" and, "Help kids learn other cultures - the more we know about each
other, the harder it is to hurt one another. "

4.

The theme that "change takes a long time" was mentioned three times and included:

"It is hard to change patterns of conflict. It

is important to work with changing

parents' and teachers' concepts of conflict before the parent might be open to
discussing this with a child;" and, "Peace education needs to be continually reinforced

in order for transformation to occur, e.g. a six week support group/skill development
meetings would be advantageous to assist families in their process of changing

behaviors. It takes alot of support and repetition to make change happen, and this
support and repetition needs to take place over time. "
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5. Conflict is an issue integral to our culture, and therefore a systemic issue; systemic
problems require systemic interventions. This concept was mentioned five times and
included the following statements: "Violent/oppressive structures (underemployment,
unernployment, poverty, welfare) create unpeaceful lives. Societal issues are
perpetuated by oppressive structures in a violent society . . . . It is incumbent upon us

to work with as many people as possible to break down oppressive structures;" "There
are lots of people with no hope. And without hope, there is no purpose to change.

Why should they change when all the models they see don't encourage them to change.

How do you build hope when poverty, racism and alcohol have killed hope? It

is

therefore an issue of organizational change rather than individual change;" "People

want to change individually, however we often forget the systems dynamic where
there is great resistance to change. So to get back to the culture of the school, we
need to look to change the norrns of interactions, the teaching noffns, and these
changes require lots of reinforcement. To facilitate these changes without taking the

whole system into account is foolish;" "Time and the structure of schools mititates
against school change to accommodate the achievement of win/win solutions and

conflict resolution;" "Our attitudes (as a culture) towards authority are changing We
have teachers who've never been taught the concepts of win/win and conflict

resolution. It is scary for some of us to learn and use these concepts because it makes
us feel powerless, and it challenges the core concepts of our being. . . . AII of us need

to change, not just kids

We can't expect kids to do it without teachers and staff

having the skilts, and modeling it, . . . Most importantly, these skills must be modeled

throughout the system. "
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Sulnmary
Response rates to the anonymous parent survey, student interview and focus group
discussion represented about one third of those in the sample populations. These response

rates are on a par with response rates for other social service research.
The student interviews revealed that the students had very strong recall of the
peacemakirg tools taught them and that four out of five ofthem liked the peace circle and

talking stick as their favorite tools. All but one student used a peacemaking tool at home,

with all five stating that they would have liked to do them at home with appropriate
home/school supports. All students could imagine themselves introducing a tool to their
families or parents verbally. Four of the five students stated the peacemaking activities
either made them feel happy or were fun to do, with only one student responding to a
question about the activity she liked least. One student had a recommendation for

improving the lessons in that the teaching method was too repetitive for her; the other

four said, "It was fun!"
The parent survey revealed that the importance of peace education in elementary
school to parents (on a scale from l-10, with l0 being maximal importance) was at an
average of nine; all parents felt that peacemaking should be taught in each elementary

grade; parents with sons are more interested in supporting the peacemaking curriculum at
home than parents with daughters; six out of seven parents stated that their child benefited

from learning peacemaking skills; and all seven parents heard about the peacemaking
lessons from their

child. Fifty-five percent of the parents stated that they would be very

interested in doing peacemaking activities at home with their child. Outdoor activities,
sports, music and reading were the most popular family hobbies; the most frequently
mentioned extracurricular or educational activities parents are involved with include:
Odyssey of the Mind, sports, music and science projects. Other than more time, parents
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identified learning to deal more peacefully with conflict and angry feelings within the
family as two specifics that would contribute to a more peaceful family.
Parents would like their children to be taught the following peacemaking concepts

or skills, in descending order of priority: team building (including cooperation and
relationshipt); respect (how you demonstrate it) and listening; handling and expressing
feelings appropriately; self-respect; conflict resolution and tolerance. One parent stated

that the lessons were too repetitive for her child; a second highlighted that crime and
violence overshadows peacemaking efforts; a third stated that parental involvement is key:
teaching anything is difficult without it being supported at home.
Responses at the focus group discussion revealed that the talking stick and peace

circle were the favorite tools with parents stating that the entire emphasis on peace,
respect and self-esteem being of value for them and their families. Information being sent
home weekly from the classroom teacher, with suggested lesson-support activities to be
done at home, was suggested by parents for what they would need to support their child's
peacemakirg education at home. School-wide events were also suggested at this point,
such as having the school chose peacemaking as the theme for the school year and a
"Peace Olympics.

"

Information about school and classroom activities was identified as

what was most needed to motivate parent involvement in their child's learning.

A PTo-sponsored peace night was discussed with both students and parents
participating in activities and exercises including learning and practicing "I statements",
making a talking stick as a family, and learning how to identifr and communicate feelings.

Additionally, parents stated that they share the enthusiasm for the activities and hobbies
that their children are interested in, and that they have the attitude that they, too, are back

in school, getting exposure to things that they didn't learn about during their school years.
Peace educators revealed in their interviews the importance of a systems-wide

adoption of a model of peaceful conflict resolution; a journey to individual peace; to
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model these peacemaking and conflict resolution behaviors for children, adult to adult,
before we can expect children to learn these techniques; the creation of a dialogue with
parents regarding peace rather than just peace information being sent home with the child;
the importance of interactive activities the family can share; and the discovery of methods

to enable families to claim and name themselves

as peacemaking families, including

celebrations and public recognition.
The following section is a discussion of the findings of the research study.
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V.

Discussion, Implications and Recommendations

Study .Limitations

This study included a four-part design that was exploratory and descriptive. The
data collection and analysis were used as the basis for recommendations for the
development of a parent involvement component to elementary school peacemaking,

conflict resolution, and mediation curricula. These recolnmendations are based on input
from key informants: parents, students and peace educators. The study examined the
following research questions with three constituent groups: In what ways are parents
most interested in and most likely to support and enhance the learning of peacemaking or

conflict resolution curricula at home with their child? In what ways are students interested
in interacting with their parents in support of the learning of peacemaking, conflict
resolution or mediation at home? What recommendations would peace educators have for
effectively involving parents in a school-based peacemaking, conflict resolution or
mediation curricula?
Because this study is exploratory in design, definitive conclusions about which

factors prove most effective for involving parents are not able to be made. Exploratory
studies can "only hint at the answers and give insights into the research methods that could

provide definitive answers" (Rubin & Babbie, 1993, p. 107). The conclusions and
implications will apply specifically only to the curriculum being considered, Peacemaker's

ABCs for young children: A guide for teaching qonflict resolutior.r with a.peace table bY
Janke and Peterson (1995). However, since the principles of conflict resolution and peer

mediation are included in peacemaking, some recommendations could be appropriate for

conflict resolution, peer mediation and violence prevention.
The samples are not random nor are they large (N=5 students;

N:7

parents,

N:6

peace educators). Participants in the study were self-selected - only those parents who

were interested in the study, and potentially peacemaking, returned the initial survey, This

6l

is a potential bias for the data. All children whose parents completed surveys mentioned
the peacemaking curriculum to their parents. Therefore, perhaps those parents whose
children did not mention the peacemaking curriculum did not complete the survey
because they had no reference point for the inquiry.

The study is not generalizable to other kinds of schools or communities. This is a

rural, Caucasian community with a public elementary school. The instruments were not
pre-tested for validity due to the potential of affecting the data since the only persons able

to evaluate the questions were the sample populations.
This study was begun November 30, 1995, with the materials sent to families the
first week of December. This is a limitation as there might have been parents pressed by
the responsibilities of the holiday season who chose not to participate in the study. As a
result, the timing may have been problematic to the return rate.

I was aware of the possibility of reactivity or social desirability bias. Due to the
fact that the participants knew they were participating in a focus group discussion about
the peacemaking curriculum and the presence of the teacher who taught these skills,
parlicipants may have given answers thought to be what the teacher and investigator
"wanted to hear.

"

Participants may have been influenced by the involvement or non-

involvement of other participants.
Discussion of Findings by ParticipAil. Groups
Student Interview
The peacemaking curriculum was enjoyed by the students interviewed. The
students genuinely appeared to enjoy the tools and consepts discussed. Only one student

identified a single peacemaking activity she "liked the least." None of the other students
stated there was a peacemaking tool they "liked least."

In fact, three of the five students

stated they liked all the peacemaking activities when asked "Which activity did you like

least?" All students stated they would like to use peacemaking tools at home.
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The students appeared to find the peacemaking tools and concepts empowering.
They all referred to situations where they felt they could positively affect their

environment. Only one student felt the need to refer to the authority of the teacher in
encouraging her family to try the peacemaking tools at home. All other students appeared
confident that their family would participate if the student requested that peacemaking

tools be tried at home.
Parent Survey
Parents learned of the peacemaking tools only through their children. Therefore
parents would have identified tools that they were interested in doing in their homes only

through the filter of their children's enthusiasm - or lack thereof. Had parents been
educated about these tools from a neutral, comrrron source, their responses to which tools
they would like to use at home might have been substantially different from the responses
recorded in the study.

Also, of interest is the fact that all parents heard about the peacemaking training
from their children. There was something about peacemaking lessons for the students that
merited discussion at home.
When responses from mothers and fathers were compared, there was much
congruence between the issues brought up and the frequency with which they were

mentioned. However, there were two notable differences: neither father mentioned that
he had been active in the classroom (where two mothers indicated that they had), and

neither father identified learning how to handle and express feelings positively as an

important skill to be taught in peacemaking (where three mothers had).
Fathers rated their interest in doing peacemaking activities higher than mothers,

(Table 4.2), with the father's rating average of 9.25 and the mother's rating average
7

.07 It may be that the mothers' responses, though
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of

more moderate in their ratings, may

be a more accurate reflection of peacemaking activities that would be done in the home
due to their traditional role as primary caretakers of children.
Focus. Group Discussion

Two issues stood out to the investigator from the focus group discussion. First,
the sense that parents who are involved with their child's education have the attitude that
they, too, are in school again, and are learning and discovering right along with their

children. One parent discussed this by saying that she and her husband felt that, "they are
getting exposure to things they didn't get a chance to learn about the first time around."
Secondly, it was apparent that parents look to the school for guidance in learning
new techniques for dealing with familial conflict and angry feelings. This school is
considered to be a community learning facility by parents, not only an elementary school.
Peace Educator Interviews

The importance of modeling peaceful conflict resolution and peacemaking was
emphasized repeatedly throughout the peace educator interviews - the system needs to

support the learning of these skills, adult to adult (which it currently does not). Peace
educators also discussed the importance of sharing the vision of peacemaking with parents

through a dialogue, rather than mere one-way communication. They also stated that
activities that might be sent home to support the peacemaking lessons would be most
effective if they were interactive.
One peace educator stated that sending information and activities home would be a

waste of paper because it is hard to change patterns of conflict and "it is important to

work with changing parents'and teachers'concept of conflict before the parent might be
open to discussing this with a child

conllict

Families need to change the way they deal with

The first learning needs to be adults to adults, rather than having children

introduce it to adults. Perhaps a better avenue to begin teaching it would be in the
workplace or to adults. "
64

My response to these statements is that, just

as

with the work to change a social

policy, the intervention can come at any point in the "loop" of interactions that seems
potentially effective and where there is energy to be brought to bear on the issue. I agree
that successful conflict resolution, the achievement of win-win solutions, the belief that
they are possible, and peacemaking concepts need to be modeled by adults before they will
be truly acquired by our

youth. As James Baldwin is quoted: "Children have never been

very good at listening to their elders, but they have never failed to imitate them" (1961, p.
168). "Actions speak louder than words". However, ifwe wait for the system to change
before engaging students in truly effectively learning these concepts and skills, we may
never get the opportunity to participate in that metamorphosis of our culture. Potentially,

that change can be brought about through the once young minds who learned these skills,
demanding that they be the status quo.

I believe we have the option to choose and to contribute in creating our
environment. Making children's learning of these skills and concepts as effective as
possible during a receptive developmental age, is a begi*ing step towards re-languaging
and recreating how our culture resolves conflict.

Comparison to Literatu-re Review
Data gathered for this study was consistent with studies focusing on the transfer

of

conflict resolution skills home which were taught in school. Four of the five students used
the peacemaking tools at home and stated that they enjoyed positive effects from these,

including peaceful resolution of sibling conflicts.
Both parents and students requested school-wide knowledge of peacemaking tools
and concepts. Parents and students related difficulties due to various conflict resolution

paradigms being in place within the school. Students also related stressful situations at
home regarding siblings who didn't understand the peacemaking knowledge. One boy
wished his sister knew peacemaking tools and concepts, "because then she would listen to
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me instead of me always having to listen to

her." This indicates to me that students are

using their peacemaking skills outside of the classroom, affecting the status quo of conflict

resolution in all of the systems they encounter. These findings (indicating constituent
stress

if peacemaking doesn't take place at all levels of the system) are consistent both with

the findings of the studies cited in the literature review, the ecological model of school
social work and general systems theory.

Both students and parents experienced difficulties when they interact with people
and systems which do not work within a paradigm of conflict resolution or professional

behavior. Students and their parents stated their preference that there be more
understanding in the home, the school and community for the values and tools

of

peacemakirg, Students actually experienced difficulties due to there being various
paradigms for conflict resolution within the school - they worked to resolve conflicts
peacefully and their peers were still working out of a different paradigm. Parents didn't
understand the new conflict resolution behaviors they saw their children exhibiting and

were concerned for their child's well-being,

A possible conclusion to be drawn

is that students who are taught peacemaking

and conflict resolution may encounter additional stress as they use these concepts and

techniques even though conflict resolution skills will make conflict easier for them in the

long run, based on the literature. Another conclusion could be the heightened importance
of the adoption of a paradigm of peaceful conflict resolution, respect and cooperative
learning throughout the culture.
Students attested to their belief in the potential of these peacemaking or conflict

resolution tools in the interviews. They recognized the need for these tools at home and
the potential benefits to have the tools at home. The girl who wanted to do the "cool

off

chair and time" at home stated it was "because sometimes I lose my temper really fast at
home.

" The boy who would have liked a peace table and talking stick at home said, "Then
66

our family could sit in a circle, and maybe my sister would understand things and she

would be different and not bother me alot. She wouldn't open my bank up and take
money, and she'd listen to me instead ofjust having me listen to her." These answers
appeared spontaneous and genuine.

Correlations Between Participant Groups
The method of involvement of the family had several common themes throughout
the instrument findings. Most notable with parents and peace educators were: the

formation of a dialogue and a relationship with the family and teacher or social worker
would be a useful model both to begin family involvement and keep it a dynamic
exchange; and, the use of interactive activities for the family to do with their

child. Both

students and parents were confident and convinced that if information and suggested
activities went home with the student about peacemaking, the information would be read
and the activities would be done.

Both parents and peace educators discussed three concepts. The first is the
practice of both naming peacemaking, demonstrating that it is valued in the community.
Secondly, the importance of families naming and claiming themselves as peacemaking
families was discussed. Thirdly, peace educators and parents stated that peacemaking and

conflict resolution skills can help students prepare for future contributions in the
workplace by being team builders and team players. Both a parent in the focus group
discussion and a peace educator echoed that if you can't work cooperatively and with

diversity, you may have trouble participating in the workforce.

Both a student and a mother mentioned the repetitiveness of how the skills were

taught. It isn't known (due to the anonymity of the parent survey) ifthis was a parent

and

her child for whom this was the case, however, due to the small numbers of participants, it
is highly likely that they are from the same family,
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Recommendations for Parent Inyolvement component
Parents recognized a need for peacemaking training, and emphasized their support

for

it.

They all indicated that they would be interested in supporting peacemaking and

conflict resolution training at home, in cooperation with and with guidance from the
school or classroom teacher.

Both micro and meso level interuentions were suggested by participants in the

study.

Peace educators and parents recognized the need to address systems

with which

the students interact. Parents, peace educators and sfudents all discussed their preference
that the entire school use and model conflict resolution and peacemaking skills. Parents

in the focus group discussion mentioned that they would encourage the entire school
district to teach these skills in each school district-wide annually. They thought this
would help parents understand the concepts of peacemaking and conflict resolution
throughout their child's education, and better enable them to support this learning at home
Even culture-wide adoption of conflict resolution (from a systems perspective)
was recommended. One suggestion for this change was the involvement of adults in the

community through industry, business, religious and community organizations.
Parents and students identified their preference for interactive activities to learn

the skills and concepts. Parents and peace educators related the importance, from their
perspectives, of creating dialogue between parents and teachers about the lessons.
The following is a synthesis of recommendations for parent involvement in
peacemaking curricula from constituent groups of this study and the literature reviewed:

.

Create an on-going dialogue about peacemaking and conflict resolution values, goals
and

.

skill

sets

with parents throughout the school year.

IJse multiple methods to engage in a dialogue with parents including the possible use

of:

a peace notebook

with written peacemaking work done by students which solicites
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parent responses; the peace backpacks; discussions with parents at Open Houses and
conferences; student presentations; and individual telephone calls to parents.

.
.
.

Solicite feedback on the program and curriculum from parents.
Send written information home to parents with the student.
Create regular (perhaps weekly) assignments/activities for students and their families

to do together at home.

.

Create events to celebrate and recognize peacemaking learning, allow students

opportunities to witness to peace, and invite parents to participate and/or observe.

.

Choose peacemaking as the theme of the school an#or the school year, as part of the

mission/vision statement, or identiff the school as a peace site.

.

Work with the PTO in finding ways to discuss peacemaking with the entire parent
population, including PTO meetings on peacemaking which might involve students.

.

Discuss and discover interactive learning opportunities with parents around the
importanee of and methods of creating structures that accommodate the achievement

of win-win solutions.

.
.

Encourage the discovery of and learning about other cultures and ethnic practices.
Encourage the discovery of and practice "living lightly" on our Eafih.
Practice Implications for go.cial Work
The Hawkins-Stafford Elementary and Secondary School Improvement

Amendments of 1988 (P.L. 100-297) included several significant implications for school
social work services. Allen-Meares (1990, p.257) identified these implications:

l.
2.
3.

"Facilitate the development of preventive programs in the school and the
community.
Organize structures that facilitate school-community-parent partnership.
Assess and work to create a positive school climate. Work toward
humanizing the school environment by organizing opportunities for exchanges
among teachers, students, parents, and administrators, as well as significant
others in the community.
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4.

Work to develop collaborative efforts among the school and its significant
others (parents, corlmunity groups, and so on) in an effort to develop
alternative educational programs). "

Since school social workers have a role in monitoring and intervening in the

climate of the school, they will continually intervene where they can broadly address

climate. This study reveals the importance of peacemaking and conflict resolution
curricula and values being in concert with the system within which the training is taking

place. This study also reveals the importance of school social work interventions
contributing to infusing the system with the values of conflict resolution. Helpful points
to support these efforts derived out of this study and the literature reviewed are:

.

Instill in students a sense of belonging, hope, responsibility and awareness of the
world;

.

"Connect with each child. Making an effort to get to know more about your students

will help build

'

a sense of trust;

Add pro-social expectations to your classroom or group rules, and have children help
you create the new expectations. The more involved they feel in the planning stage
the better they will respond to the expectations in a positive way;

'

Discuss the importance of why people need rules using the following questions. Why
do we have rules in our classroom or group? What

will

happen

if we had no rules

at

all? How do you feel when kids in our school followthe rules? What kinds of rules
do we need for: 1) orr classroom or group, 2) the cafeteria, 3) hallways, 4) the

playground, and 5) the school bus;

o

Be as clear and specific with your students as possible. Comprehensive, observable
rules work best;

.

Add to your mission statement a message about zero tolerance for violence
(emotional, physical and verbal). Explain to your students during an assembly, or
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each classroom or group what zero tolerance means and how,

ffi Er community, you

can all help each other to follow the rules;

.

Conflicts in life are normal. Remind students that we can all get along - even when
we disagree - by learning and practicing how to resolve conflicts positively;

.

Explain consequences and your commitment to make sure everyone feels safe and has
the right to learn, have fun and enjoy being in your classroom;

.

Remind them that they are each responsible for their own actions" (Petersen &
Petersen, 1994, p. v).

As Clancy states about the ecological model of school social work, "According to this
theory, the school social worker's practice should encompass the range of social
interplays that occur among micro-, meso-, and macrosystems within the school
environment rather than on individual pupils" (1995, p. 40).

Policy implications for school social workers could include:

.
.
.

Make peacemaking a standard part of the curricula and the role of social workers;
Formalize the involvement of parents;
Contribute to policy decisionmaking which brings the climate of the institution into
congruence with peacemaking values.

Implications for Future Research

A program development and evaluation study might be useful to determine the
precise material which should be included in a parent involvement curriculum

component. It could also determine which methods that involve families to enhance
peacemaking

or conflict resolution curricula

are effective in both reducing aggressive

behaviors and increasing the effectiveness of the learning of peacemaking and conflict

resolution concepts and skills.

An evaluation should be included to determine the component's effectiveness in
curbing aggressive behavior in youth versus the effectiveness of a curriculum without a

7l

parent component. Another valuable study could determine if and how parent

involvement in peacemaking and conflict resolution curricula impacts a student's

learning. It may be useful in subsequent research to use a "forced sort" tool in ranking
how important certain concepts or activities are to parents for their participation at home,
to assist in determining the content of the parent component. It is difficult to tailor a
program to too many priorities. The current study does not prioritize potential elements

for such

a program.

Future research questions could answer: Is the intentional support and

involvement of parents in the learning of these skills more effective in reducing
aggressive behavior of students than the lack of the involvement of parents?; Are there

ways in which involving the parents are more effective for these programs?; and Would it

work better for social workers to be the link between peace educators and families?
Summarv

Four out of five students responded that the peacemaking activities made them

- good or happy orpowerful. Of note is that the net result of teaching this curriculum
feel
effectively, as revealed in this study, is that it addressed several cultural issues or biases
that deter children from achieving their full potential. Those issues are to:

.
.

enhance student self-awareness

helP students have a vision for a better future through their use of peacemaking tools

("my sister would be different if we used the talking stick at home;")

'

work against gender stereotyping (a girl would like a "cool off' chair at home because
she recognizes that she needs help in

controlling her angry outbursts; a boy likes

using talking stick at school because it helps his peers "get their feelings out.")
Thus, it has been demonstrated to me through this study's findings that peacemaking

skills assist us all, including students, in realizing our potential.
The next section is a conclusion for the study.
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\II.

Conclusion

I was surprised by the amount of data that referred to the need for the systems
which students interact with being in concert with the skills and concepts they learn in
peacemaking, conflict resolutiqn, mediation and violence prevention programs. All three
constituents of the study made reference to this need.

If we accept the need to include "all
1995,

p.4l),

systems that affect that student" (Clancy,

then we are led to develop a parent involvement component for peacemaking

and conflict resolution programs to support the learning of the skills at home. This parent

component can identify families that need more help in significantly changing how they
deal with conflict, perhaps introducing the concepts and skills to homes which might not

get an introduction to those concepts and skilts elsewhere. Also, it can contribute to stafi
students and families in a school community talking the same language and resolving

conflict with a shared paradigm ofvalues, behavior and expectations, which is beneficial

for the cohesiveness of communities. But, perhaps most importantly, this may result in
cognitive dissonance within individuals and families around how they address conflict.
Admittedly, behavioral change requires more intervention than this; however, the
creation of cognitive dissonanse can be a beginning for altering how families deal with

conflict. Cognitive dissonance

has the potential to unglue the commitment

to unuseful

patterns of interaction, and supply information to families that may enable them to change.

Additionally, complementary steps might include the acquisition of these skills in adult-toadult learning situations including the workplace, cofitmunity center or religious

community. This alone will not realize the larger goal of a culture of peaceful conflict
resolution and professional behavior that is modeled throughout the system.
However, intervention needs to begin somewhere, and exposing young minds to
these concepts in ways that

will make the "learring stick"
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and be effective, is more readily

achievable than altering the larger culture. The exposure of these concepts to youngsters
can be a precipitate for positive cultural change. Through time, the larger culture

altered by the demands of the once young who learned well resolving conflict as
peacemakers.
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APPENDICES

APPEI{DIX A

IIYFORMED CO}{SENTS

SCANDIA ELE]-IENTARY PEACE}'IAKING STUDY
STUDENT INFORI'IED CONSENT
Dear Student:

We would like you to answer a few questions about yourself and the
Peacemaking classes you took last yeer. This is a study being conducted by
Louise Goetz, a Social VYork student at Augsburg College. Your answers
are private and confidential. There are no right or yvrong ansryers. Your
answers will not affect how to well you do in four current classes or your
relationship with the school. You may choose not to ansryer some questions
if you are uncomfortable in answering them and are free to withdraw from
the study at any time. You may discuss this interview with your parents and
your teachers.
Some of the questions will be about the peacemaking activities you learned
in school. Also, we will ask what peacemaking activities you might enjoy
doing with your family. Lastly, we yyant your ideas about how to make
Peacemaking fun at home. The interview will take about l5 minutes, and
your teacher will alloyv you to leave class during the interuiew time.

Your help is greatly appreciated!
Researcher's

Signature

Date

Statement of Consent:
I have read the above information. I'ly parents have signed the consent
form and have returned it. l'd like to take part in this study and have no
more questions.
Student's

Signature

Date
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SCANDIA ELEHENTARY PEACEHAKING CURRICULU]-I STUDY
STUDENT AND FAHILY CONSENT FOR]'I
Dear Parent:
You are invited to be in a research study on the peacemaking curriculum
your third grade student participated in J'lrs. Wirth's second grade ctass last
year. You were selected as a possible participant because your child was in
J*lrs. YYirth's class last year. This study is being conducted by Louise Goetz,
an Augsburg College master's degree candidate in Social Work. I ask that
you read this form and ask any questions you may have before agreeing to
be in the study.
During the study or sutrey, you are free to choose not to answer any
question. Also, you are free to withdraw from the study at any time.
Backgro und I nformation:

We are trying to learn what kinds of activities families and parents enjoy
doing with their children in support of a peacemaking course for the future.
We are working on creating a new part to the curriculum to include families
and parents so that they might enjoy supporting the learning of their child
through activities at home. This information from you will be helpfu! in
improving the peacemaking curriculum.
The Peacemaking curriculum, Peace,maker's A.B,Cs for Yoqng Children: A
gqide for tqaching conflict resolution with a-peace tabte, is a series of
activities and learnings providing a framework for infusing peace education
in all subiects and throughout the routine of the schoot day. Authors
Rebecca Janke and Julie Peterson worked with J'lrs. Wirth on the
development of their curriculum last year. lt includes activities like the
"peace table" and the "talking stick."
Procedures:

lf you agree to be in this study, you will be asked to sign this consent form
and return it in the self-addressed stamped envelope. This consent form
also asks your permission for your child to participate in a brief, l5 minute
interview concerning their thoughts on this topic, as well. I have enclosed a
coPy of the questions that your child will be asked. lnterrriews witl be
conducted during the school day in fanuary, with teacher permission, so we
would appreciate your completing and mailing the consent form soon.

8l

The parent sutrel is enclosed in this large envelope. On it you will be asked
to respond to questions regarding this peacemaking curriculum as you
learned about it from your child, indicate how it might have affected your
family and what kinds of activities your family enjoys doing together. Please
complete it and return it in the second self.addressed stamped envelope.
Complete and mail the red post card at the same time.
Procedures Outline:

!.

Read the StudenUFamily lnformed Consent Form, and the Student
lnformed Consent Form. Have your child sign the Student Form and you
sign the StudenUFamily Consent Form. Return both in the self-addressed
stamped envelope.

7.

Complete the Parent Survey Form and return in the second self.
addressed stamped envelope. Complete the red post card and mail at the
same time as the Parent Survey Form.

3.

When the lnformed Consent Forms are received, your child will be
interuiewed at school. The questions to be asked of your child are on the
Student lnterview Form. A copy of this form is included for your reyiew.

4.

Please join us for a one hour roundtable discussion with Hrs. Wirth on
Thursday, January | 8, 1996, 7:00 p.m., at Scandia Elementary School in the
Band Room. Refreshments will be provided.
Risks and Benefits of Being in the Study:

There are no apparent risks or direct benefits for participating in the study.
Your answers will assist Scandia ElementarT and others in how to make the
Peacemaking course a stronger learning experience for students.
Confidentiality:
The records of this study will be kept private. ln any sort of repoft that we
might publish or submit to Scandia Elementanf ,we will not include any
information that will make it possible to identify you. Research records will
be kept in a locked file. The records for this research will only be accessible
to the researcher, Louise Goetz, The records will be destroyed when her
thesis is completed.
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Voluntary Nature of the Study:
Your participation in this study is strictly voluntar?. Your decision whether
or not to participate in this study will not in any way affect your relationship
with Scandia Elementary School or Augsburg College. If you decide to
participate, you are free to withdraw at any time without affecting those
relationships.
Contacts and Questions:

The researcher conducting this study is Louise Goetz. lf you have any
questions, you may contact her at #774-0A33 or her thesis advisor, Tony
Bibus at #330- 1745 - Augsburg College, Social Work Dept. ,271I Riverside,
J'linneapolis,

HN 55454.

This study has been approved by the Scandia Elementary Principal and the
lnstitutional Review Board of Augsburg College (lRB approval number g5-02
- 3.)

There is a second copy of this form enclosed here for you to keep for your
records. Both parents are welcome to complete the survey. lf you would
like a coPy of the parent survey sent to you for your records, please so
indicate on the red postcard. Thank you!
Researc h er's Signature

Date

Statement of Consent:
! have read the above information. I have asked questio ns and received
answers if needed. I consent to participate in this study and to allow my
child to participate in this study. i'ly child (child's name:
agrees to participate.
r

Parent's Signature

Date
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)

SCANDIA ELE]-IENTARY PEACE]-IAKING STUDY
FOCUS GROUP DISCUSSION IHFORHED CONSENT
FEBRUARY 8, I996
I understand that others in the focus group will hear my comments
during this discussion and that the researcher will be taking notes from my
comments. I also understand that I will not be identified in the researcher's
paper: anonymity will be maintained,

84

APPENDIX B

STUDENT INTERVIEW FORM

Scandia Peacemaking Student lnteryiew - 86

SCAHDIA EIE}IEHTARV PEAGEiIAI(TIIG STUDY
STUDE}IT IHTERYTE'U FORll
Thank you for your thoughts on the peacemaking curriculum, which will
help us make it even stronger for Scandia ElementalT next year. There are
no right or wrong anslyers. You are free to not ansyyer eny question, and to
stop the interyiew or withdraw from the study et any time.

Your answers to these questions is most appreciated.

l. Youare: l.[]

Female

2,[] Hale

Age:

t I

2. What do you remember about these peacemaking tools from
Wirth's classl

Jvlrs.

I I talking stick
tI
t

I

peace table

Peacemaker

t I poster of the ABC's of Peacemaking
t I to say "please stop" when someone

is bothering or hulting you

t I Song: "\fi/hen you ch-ch-ch-ch-choose
t

]

,.."

other songs: please name one:

[ ] "1" statements

t I to clean and organize your space as a peacemaking tool
f I the Bis Book of Peace
Y

t ] "cool off' tim A
tI

peace thinking chair

t I other:
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Scandia Peacemaking Student lnterview - 87

3. What peacemaking activities did you like best?

4. Why?

5. Did you do any of these activities with your family at home?[ ] yes I J no
6. lf yes:

I

.

Which ones?

2, How

and when did you do them?

. Did you sing the songs at home?
4 . Did you teach your brothers and/or sisters the songs?
3

.
5.
5

lf no:

Would you have liked to?
Would you have done it if you had a copy of the tape?_

l.

Did you like singing the songs in class?
7. Would you have liked to teach your mom or dad or brothers
or sisters?
3. Would you have liked to bring a song sheet home to teach
them with?
4. Would you have liked to bring a tape of the songs home to
teach them from?

7. Which of the peacemaking activities would have been fun to do at home
and why?
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Scandia Peacemaking Student Interrriew

8. How would you have introduced them to your family?

I'

lf your teacher had sent peacemaking activities home with you (or sent
them to your parents) would you have done them with your:

momordad? tl yes t I no
sisterorbrother? tl yes tl no
friendathome? tl yes tI no
grandparent? tI ye$ tI no
other adult at home? t I yes t

I

I

no

0. which peacemaking activity did you like least? How come?

Jl.Doyouhaveanysu8gestionsaboutwhatwouldmakeitbetter?-

12. ls there anything else you'd like to tell me about being a part of Hrs.

Wirth's peacemaking

class?

Thank you!
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APPENT}IX C

PARE,NT SURVEY

OCAHDIA ELE}IE]IITARY PEAGEHAKIHG STUDY
PAREHT $URYEY
Thank you for your thoughts on the peacemaking curriculum, which will help us make it
an even stronger offering for Scandia Elementary. We ask for your own opinions.
There are no right or wrong answers, and you are free to choose not to answer any
question or to withdraw from the study at an), time. lf more than one parent or
guardian of your child would like to complete this suruey, please complete the duplicate
survey enclosed and another copy for your files will be sent to )rou. (PIease note this
on the red postcard you send with this survey, also enclosed).

Your consideration of these questions is most appreciated.

l. lam:[] female t]
2.

mde

I had a [ ] daughter or I J son in Mrs. Wirth's second grade class last year (including
any child in my care).

3. l'4y child mentioned the peacemaking concepts or tools Mrs. Wirth taught last year.

tl

yes

tl

no

4. lf yes, what did your child tell you about peacemakingl
lf no, why do you think your child might not have told you about the peacemaking
conceptsl (Check all that apply.)
lf no:

tl
b. tl
c. tl
d. tl
e. tl

d,

I didn't ask about it.
I asked but my child wasn't willing to discuss.
I could have used more information from school to know what to
ask my child in order to discuss this with my child.
I am not interested in peace education.
other:

5. Does your family use the "talking
Wirth's

class last

stick" that your child brought home from l"lrs.

yearl t ] )res t ] no

6. Do you know what a peace table isl t ] ),es t ]
7. Do you have one at your homel

t

]

yes t ]

no

no

8. Do you feel your child benefitted from learning peacemaking
classl t ] yes t ] no lf yes, in what waysl
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skills in Mrs. Wir-th's

9. Our

peacemaking educational approach uses songs, games, creative arts, role plays
and other age-appropriate activites to teach peacemaking skills including conflict

resolution and relationship-building. On a scale from I to 10, with I being "not
interested" and l0 being "r*.), interested", how would you rate your level of interest in
doing each of these activities at home, if given appropriate information from the
classroom teacherl

Songs:
Games:
CreativeArcs:
RolePlays:

I
I
I
I
ConflictResolution: I
Relationship-Building: I

2
7
7
7
7
2

3
3
3
3
3
3

4
4
4
4
4
4

5
5
5
5
5
5

6
6
6
6
6
6

7
7
7
7
7
7

I
I
I
8
I
I

9
9
9
9
9
I

l0
l0
l0
l0
l0
l0

10. What kinds of activities mightyou be most interested in doingwith )rour childl
I l. What is peaceful about )rour family/householdl

|,7. I was involved with my child in the following educational or extra-curricular
activities last year. Please list:

13. What kind of hobbies or kinds of interests does your family havel

14. Would you attend a program to develop a family peace plan for conflict resolution
yes no
Comments:

inthehome?

tl

tl

15. What do you need to have a more peaceful familyl

16. Would you like to see peacemaking skills taught at each grade level at Scandia
ElementarySchooll tl ),es tl no
17

. On a scale of I - 10, with l0 being the most important, how impor-tant

is it to you

thattheconcePtsofpeaceeducationbetaughtinelementaD/schooll-

9t

18. What specific skills or concepts would you like to see tautht in a peacemaking
program I

19. What other thoughts, concerns or comments do you have about the peacemaking
curriculuml

from ! to 10, with l0 being maximal involvement, how would )rou rate
yourself on your involvement in your child's learning last yearl
followed closely my child's learning and supported it at home
a.
b.
reviewed carefully what comes home with my child from school
worked on homework assignments with my child weekly
c.
20. On

a scale

d.

tl
tl
tl
tl

other ways I was involved:

21. I attended the following number of PTO meetings

last

year: (circle one)

0 t 7 3 4 5 6 7I9

Thank you very much! Your participation is very valuable to us.
your survey within two weeks of it being received in the selfaddressed stamped envelope to Louise Goetz, 893 E. 4th Street, St. Paul, I'lN
55106. Please mail it separately from your informed consent/permission forms,
Please mail

We look forward to meeting with you Thursday, January 18, 1996, 7:00 p.m. at
Scandia Elementary in the Band Room for a one-hour round-table discussion with
[-lrs. Wirth and other parents about this curriculum and how families might like to
become involved.
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APPENDIX I)

PEACE EDUCATOR INTERVIEW NOTES

Peace Educator Interview Notes

January 24, 1996

(#l)

l.

What five peacemaking/conflict resolution techniques would you think could be
effectively and positively learned at home with a parent or the family?

#1. Parents

can learn how to be effective role models for peace by developing inner peace
for themselves. One way they can do this is by sharing how they were peacemakers *itt
their children each day.

#2:

Parents can develop a cooling offplan.

#3: The designing of a home environment

so kids could see and experience peace.

#4:

Parents can involve themselves in their community to promote peace in their
community therefore making their communities a better place to livi, work or play.

#5'. We can learn to say no to each other through compassionate assertiveness, which
involves both formal and informal conflict resolution. Compassionate assertiveness skills
are representations of informal conflict resolution skitls and formal conflict resolution
might be represented by having a peace table in the home.

2.

Why would you choose those five skills to include the family in the child's

learning?

Those skills discussed above are pretty comprehensive. For peacemaking to be effective, I
think it needs to be comprehensive.
Families need to learn to extend themselves beyond the family to be able to embrace
peacemaking whole-heartedly. I've included these skills because the people we're most apt
to have conflict with are those we're most intimate with because we have so many needs
to be filled with those we are most intimate with. We need to work to empower families
because of the tendency for conflict to happen within that context. That includes working
to reduce domestic violence.
We would do well to design the environment so we can feel and experience peace rather
than peace just being a talking experience or peacemaking viewed just as conflict
resolution. Peacemaking also means how we can increase peace in our lives - lead
peaceful lives,
Compassionate assertiveness is a skill to help families stay connected when being assertive
rather than creating distance or separation.
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3.

How would you set up two of those lessons to go home?

After children had done the activity in the classroom, for instance develop a cooling off
plans, I would have a peace education traveling notebook so that whatever skills kids are
learning they would write inthe notebooh i.e.what their cooling offplan might be. They
also might be asked to copy a letter of the board about the definition of a cooling off plan
and why it is important to include in this notebook. I would have a schedule that the
parents would be aware of for when the notebook would be coming home with the
student, and an understanding with the parents that they would be asked to write a
response to their child's entries. Then the parent would respond in writing in the
notebook, and the notebook would return to school with the student on the scheduled day.
During a sharing time, the students would be invited to share their parents responses with
their peers, thereby enlarging the repertoire of each of the students about that particular
technique, parents response, and perhaps how that technique will be incorporated into
different households. As a teacher, this would then help me to understand which parents
are involved and which are not. This would help me target my personal phone calls and
the sending of notes home to parents to stimulate greater interest or involvement on the
part of parents who are not active.
After the notebook would come back and go home several times over a couple of months,
then I would have scheduled an opportunity for exchange with parents, perhaps at a
parent/teacher conference night or perhaps on a regularly scheduled evening (i.e, every
other Thursday night) which would be set aside for parents to discuss the peacemaking
skills and curriculum or to invite families to privately work out a problem together or just
have an opportunity to synthesize and practice.

It

is important for educators to create a dialogue with parents regarding peace rather than
peace information just "flyrng" home with the child.

It would be very useful to

use compassionate assertiveness and a cooling
families in working issues out.

offplan to

assist

Role modeling might be a technique to be taught at a retreat for parents. The retreat
could be focused providing an opportunity for parents to get away together to work on
inner peace. There could be services for children at the retreat, however the activities
might be separate for children and adults. This could be a good opportunity to work on
the design of the home environment to help children see and experience peace.

All handouts for the peace curriculum would be put in the traveling peace notebook so
that all paperwork for families and students on peace would be collected together.

4.

Which of those could include siblings (either younger or older)? All.
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5. What methods of engaging the family in this learning would be most effective?
r creflting a dialogue
. having the opportunity for parents and children to work together and interact
r interactive
r us€ of the talking stick to learn how to listen to each other
' having fun together through music, art, and role plays
' family doing role plays together so they can experience the transforming moment
rather than just watching somebody else.
. being out in nature
' that its the idea of claiming and naming themselves as a peacemaking family
' being able to practice skills with a facilitator rather than just learninf them sitting at
home
have a peace picnic/festival at the end of the year so the parents or students would
have some public forum to share how they've been a peacemaking family that year

t

6

what format for these lessons would

be most useful to you?

a

peace educator notebook

t

institute an open door policy for parents to come and ask questions twice per month at
the school
celebration and public recognition
having a peace table so children and families have a concrete place to go and resolve
conflict
talking stick - a concrete thing to provide a visual reminder to listen
encourage/facilitate a home which supports seeing and experiencing peace in
conjunction with the classroom so they're learning the same language at home and at
school
conflict resolution skills the same at home and at school because conflict resolution is
Iearning a new language for most of us

t
t
e
a

I

.

What should I know about peace education that might include the involvement
the family that we haven't already discussed here?
7

.
.
'
'
'
r

of

How we can learn to live lightly on the earth by how we consume in our homes.
How to care for the earth when we're doing our activities.
Voluntary simplicity - learning how we can get by with less rather than the American
dream, that of being more
the importance of collaborating with others to promote peace in an individualistic way
all life is interconnected - there's no "welth.y," but rather "us" - and this includes all
life forms
vegetarianism as being a big component of peace education
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Peace Educator Interview Notes

January 24, 1996 (#2)

l.
What five peacemaking/conflict resolution techniques would you think could be
effectively and positively learned at home with a parent or the family?
.
.
.
.
.
.
.
2.

Communication as a whole, including "I" messages
The talking stick could piggyback onto the communication focus.
"cool off' concept and plan
focusing on the positive
developing your own inner peace and role modeling as an adult
the conflict resolution process, of which the above are pieces
using the peace table

Why would you choose those five skills to include the family in the child's

learning?

I

choose these skills because they'd be "doable" and important. In fact, they are critical
really and these skills make a big difference.

3.

How would you set up two of those lessons to go home?

The talking stick: I would have the students make one as a holiday gift for their parents
with the directions for how to use it included. I would prepare the students to give this to
their parents and teach them how to use it.
The peace table: I would have the students build one, perhaps out of paper.

Conflict resolution: I would have the students take home information about rrltr messages,
and have them practice them with their parents and siblings, as would be done in the
classroom. These concepts would be used to teach these skills. (?)
Feeling Faces Cubes:

Try to have them be

a game/activity

or art.

Family could be introduced to cooling offprocess through the monster drawing.

4.

Which of those could include siblings (either younger or older)? Al1.
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5.

What methods of engaging the family in this learning would be most effective?

Methods of engaging the family that would be most effective will be activities that they
can share - games and art. The connecting explanations for the work would be provided
in the classroom activities.

It takes great leadership

on the part of the principal of the school

to support and promote

these kinds of activities

A survey to the parents would

be a strong beginning for engaging the family in
understanding, learning and supporting the peacemaking curriculum taught in the
classroom. At the Open House before school begins, the classroom teacher could
distribute a flyer to parents visiting which could identify the classroom's focus on and
commitment to developing peacemaking skills, and the parents' important role in that

process. This would provide a cofirmon understanding of this focus for parents, students
and the teacher. It would allow the teacher to make the case to the parents and teachers
for the importance of these skills and classroom commitment. In this flyer, the teacher
might address the concept of multiple intelligences, and the need to recognize the
strengths of each student. We have now learned through the work of Howard Gardner
and books like Emotional Intelligence, that EQ (emotional intelligence) is more predictive
of success in life than IQ.
The teacher could ask these questions at parent/teacher conference times to get a
complete understanding of where the family is on supporting their child's learning at home
and on peacemaking. The teacher could work to get "buy in" on the part of the parents to
support the value of peacemaking at home as well as the teacher's work at school.

6.

what format for these lessons would

be most useful

to you?

The teacher might send home weekly updates of peacemaking skills knowledge, for
instance, a half page explanation of "f messages". The teacher could encourage parents to
use "I messages" when in conJlict with a child or ask the child to explain "I messages" to
them.

A combination of the written word and hands on activities that might result in something
being created that goes hack home would be a strong blend for including the parents in on
the learning of peacemaking skills.
Keeping in contact with the family via the phone or writing personal notes when the
teacher had any positive feedback on behavior, as well as concerns, could further facilitate
parent involvement.
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.

What should I know about peace education that might include the involvement of
the family that we haven't already discussed here?
7

The support of administration is essential. A school, community or district-wide
commitrnent to peacemaking and conflict resolution can make an enorrnous difference in
the success of these programs. When schools are peace sites, students, teachers,
administrators and parents talk about peacemaking, and they all have a greater
knowledge/understanding of it.
Families need the support of churches, synagogues and other corlmunity institutions to
really buy in to the value of peacemaking because people often don't trust themselves to be
the ones to speak out for these values. They often rely on these institutions to articulate
and create the framework for these values, and work through institutions to develop a
culture of empowerment where families really feel its safe to think and speak their own
words.
The length of time it takes for change to occur is very long. Be cognizant ofthat.
Peace education needs to be continually reinforced in order for a transformation to occur.

Six week support group/skill development meetings would be advantageous to assist
families in their process of changing behaviors. It takes alot of support and repetition to
make change happen, and this support and repetition needs to take place over time.

We have to start with young children to learn and commit to peacemaking, The Children's
Trust Fund believes we need to start even befbre birth, as illuminated in the book,
Convicted in the Womb by Carl Upchurch. His book expressed that we can't expect
people to change when living in such dire circumstances.
Violent/oppressive structures, i.e. underemployment, unemployment, welfare, poverty
create unpeaceful lives. Societal issues are perpetuated by oppressive structures in a
violent society.

If we're part of the dominant culture, it is our responsibility to get rid of the cage of
oppressive/violent structures in any way we can. If we are working to get rid of the cages
then we can't be blamed for them. It is incumbent upon us to work with as many people
as possible

to break down oppressive structures.
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Peace Educator Inteview Notes

January 24, 1996 (#3)

1. What five peacemaking/conflict resolution techniques would you think could be
effectively and positively learned at home with a parent or the family?
The talking stick, peace table, the steps of mediation, "I statements", the feeling/situations
cubes.

2.

Why would you choose those five skills to include the family in the child's

learning?

Those elements are the basics of peacemaking, and its good for the family to have a
beginning point and be learning with the child. If the family learns together, it becomes a
cooperative venture.

3.

How would you set up two of those lessons to go home?

For the peace table, the teacher could talk about the components of it and use of it , and
then to go right into the "I statements", practicing them at the peace table.
The talking stick could be encouraged to be used by families for family meetings

Descriptions of peacemaking tools could be written up in a one-page format, with one side
being the information about the tool and the other side with practice exercises for the tool
to be done with the parent or family. It would include pictures/visuals because then the
information could apply to any age child, and all in the family could participate.

I would

advise each family to have a peace binder in which the peace related activities
done in the classroom could be housed at home. There could be a parent section in the
binder with things like articles from magazines or information sent home from the teacher
It could also include the family's rules of respect.
4

Which of those could include siblings (either younger or older)? Atl of them.

5

What methods of engaging the family in this learning would be most effective?

I might have a whole

class meeting or a peace introductory meeting where the teamwork
philosophy of working with parents and the emphasis on conrmunication could be
introduced and discussed. Other methods of engaging the family could include:
a
a

encouraging active participation on the part of the parents
a folder/binder at home to house information
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follow-up meeting on the peacemaking curriculum - perhaps scheduled as a part
of another parent meeting (i.e. parent/teacher conferences or family math night) so
that parents could conveniently do both in one night
have a PTo meeting presentation or evening focusing on peace
a

a

I

6.

what format for these lessons would be most useful to you?

I have described them above. I would

send follow-up lessons home with the student on
the peacemaking skills learned in the classroom throughout the year. It would include
information in the form of a parent lesson on the various skills.

.

What should I know about peace education that might include the involvement
the family that we haven't already discussed here?
7

The importance of, communication.
Teaching children to talk out their feelings because sometimes they don't learn that at
home as the parents, perhaps, can't talk them out.
Encourage the use of the fhmily council meeting, where the family meets in a circle, to
discuss family business.
The importance of teaching honor and respect, which comes with self-esteem building.
The outcome of this kind of work is a cherishing ofthemselves, their family and their
extended world. Everyone needs to start with themselves.
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Peace Educator Interview Notes

February 2, 1996 (#4)

I.

What five peacemaking/conflict resolution techniques woutd you think could be
effectively and positively learned at home with a parent or the family?
Respect - and one of the things that I have learned is that it's not enough to tell
children, they need to see it. They need to know what it looks like, sounds like, and feels
like. Children learn respect by parent modeling of it. For instance, how you walk through
a door and don't slam it or when you're angry at someone and don't call the other person
names but rather express these emotions respectfully. This includes, and actually needs to
begin, with self-respect. We all need to cultivate self-respect before we can respect
others. This can be a skill-building process.

Listening is another essential technique. We can't learn to be peaceful and learn
wonderful things about peace if we don't know how to listen. It is a powerful message to
listen to other because it tells them that they matter to you, that their ideas matter. To
teach any new skill, a child needs to learn how to listen, and internalize new information.
Creating a peaceful environment is a partnership between parent, child and teacher
Each has something to offer and children need to become active participants.
Communicating in a peaceful way - looking at how we talk to each other. Is
screaming and yelling at each other creating the peaceful environment we want for our
loved ones? Are put-downs, intimidation and threats ways to get what we want?
Children learn by our actions not our words.
Respect, listening and communication are the basics of conflict resolution, and lead
to learning how to negotiate.

The "I statement" is an important technique to emphasize. Skill-building for
learning problem solving and decision making would be additional techniques to send from
school to home. Reason for "I statement" - it teaches children to describe how they feel,
why they feel that way and what they need from the other person without blaming.
Assertiveness skills are important. Children need to learn to distinguish between
aggressive vs. assertive vs. passive behaviors. Often children think that being sassy is
assertive. Or, by contrast, we have been taught for years to walk away from conflict,
however being passive doesn't solve the problem. When we are assertive we choose to
care for our feelings and the feelings of each other, and we learn how to voice how we feel
in a peacefuUpositive way.

r02

2.

Why would you choose those five skills to include the family in
the child's learning?

A happy, emotionally healthy child is a happy learner.
These are the basics: l) Listening 2) Communication
expression of feelings
J

skills 3)

4) Empathy/Respect 5) Negotiation

Appropriate

skills

How would you set up two of those lessons to go home?

As a homework assignment for the listening segment, have students write a few
paragraphs about times when it is important to listen to each other at home and the
reasons why it is important. Another listening exercise would be to ask students to draw a
cartoon in two panels showing two persons interacting. One person is the speaker and the
other the listener who is listening actively. The first panel shows the speaker talking and
the listener repeating the speaker's words. The second panel shows the listener rephrasing
the words and acknowledging the speakers feelings. Students can write the dialogue in
dialogue "balloons. "

I love to have the families role play. One useful exercise is to have parents and
children switch roles - give them a situation, and have them work to solve it in their
opposite roles. This helps them to learn empathy, which is very important. In this
exercise, I have the parents and kids switch shoes, literally. I encourage them to stop to
realize how the other might respond in the situation, recognizing that it isn't always
comfortable, easy or fun to be looking at the situation from the other's perspective (in the
other's shoes). I encourage them to use this cue for themselves to think about the other
person's perspective and reaction before you say something that might hurt the feelings of
this important person in your life, or before you say something you might regret. I get lots
of feedback about this exercise as one that families remember and actually use as a cue to
each other and themselves to look at each other's shoes, or verbally state "shoes" to each
other. Eventually, families internalize these cues to stop and think about the other
person's perspective. With practice these responses become "second nature".
I hear frequently that people think these techniques take so much time to use. I
always say, "Well, what's best for you: to take 45 minutes to argue over a situation or to
take an extra two minutes to state clearly and respectfully what you need?"

4.

Which of those could include siblings (either younger or older)?
All of the above techniques could be used with younger or older siblings. Older
children can be great role models for the younger ones. They take pride in teaching the
little ones, especially if the adults notice and praise the positive behavior.

5.

What methods of engaging the family in this learning would be most effective?
Role playing works well. The kids really enjoy doing that.
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Family meetings for practicing tistening skills. You don't have to call them family
meetings - they could be family fun nights, or just a particular time to spend together. I
recommend each family member write down issues that have come up during the week
rather than just screaming about them, and put them in your "Solution Jar." Then when
the family gathers at their particular time, talk about and deal with each entry together. I
recommend using the technique of a "peace stick/feather/kush ball" (where the object is
passed from person to person, with only the person holding the object being able to speak
at one time) to discuss these issues together. This technique helps us learn to respecf each
other's feelings and patience. This discussion of issues together helps the family to learn
how to build consensus and works to leave no stored up feelings with each other.

I teach students to ask in a respectful tone of voice, "Can we please talk about
this?" I emphasize that, "parents have bad hair days, too, just like you", ffid that if you
approach parents respectfully, ggo/o of the time, they will respond well to the inquiry.
However, if children are sassy or demanding, parents will resist the child's request, and
become defiant themselves. This takes us back to modeling. Kids learn early that to get
what they want it's o.k. to be intimidating, loud, demanding, dominating. They need to be
taught how to make requests respectfully, and that there will be times when they will not
get what they request and that is o.k. When it comes to their safety, there is no room for
negotiation. Parents have to learn to say no, explain briefly, and avoid power struggles.

6.

what format for these lessons would

be most useful to you?

Use current events information from TV, the newspaper or the radio, have students
rewrite a storyievent with the characters solving conflicts using "I messages." They can
create a cartoon with three panels. The statements in the first panel begin with "f feel, "
the second panel with "When you," and the third panel with "I would like."

Ask students to write a story (or draw a picture) of one of the choices a person could
make in response to bullying behavior.

.

What should I know about peace education that might include the involvement
the family that we haven't already discussed here?
7

of

Totally surround your home with articles, books, and videos on the life of great
peace makers. Read to your children, and have them read peaceful stories about caring
actions, stories of friendship. There are so many good resources out there. Go to the
library or book store and tell them the ages of your children, and ask them for suggestions
of books and stories about caring stories. Books like "Kid Heroes and How You Can
Become One" is an excellent example. "Peacemaking for Little Ones" is another.

I discourage watching violence

on television. Teach children to be critical viewers

so that they can monitor whether or not a program would be good
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for them or not. And

sometimes as parents, we need to determine when there is no room for negotiation on
viewing violent television programs, due to our child's emotional safety. Avoid having
violent toys/games at home. Discuss your values for peace with children.

Take children to shelters, deliver things to the poor and disadvantaged regularly.
Help kids get in the habit of helping others. It also helps them see what they do have, can
help them appreciate their abundance, and can assist them in reaching a peace within.
Kids live in selfish worlds. These actions will help them learn to reach out to others, not
to mention the great feelings they will have for helping someone.

Help kids learn other cultures. The more we know about each other, the harder it
is to hurt one another. How do kids from other cultures celebrate this holiday or that
occasion? What do they like to eat? How do they feel when they get hurt or teased?
What are the differences and similarities children can celebrate about each other?
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Peace Educator Interview Notes

February 21,1996 (#5)

l.
What five peacemaking/conflist resolution techniques or concepts would you think
could be effectively and positively learned at home with a parent or the family?
'
'
r

family meetings to discuss problems
win/win problem solving whereby both sides echo what the other is saying towards the
end of understanding and resolving conflicts.
participation in making the corlmon rules, goals and consequences in the family

2.

Why would you choose those five skills to include the family in the child's learning?

Conflict resolution happens when there's a relationship to preserve, and family is the
strongest relationship When children learn these skills in a trusting setting they can
enter the classroom with trust - and exercise these skills at school, as well,

3.

How would you set up two of those lessons to go home?

t

send a picture or polaroid camera and tape recording home of something we had done
in class, with information for the parents to discuss with the child about that activity
have cards which describe a role play which would be done in the classroom and then
sent home for the family to do it at the dinner table together.

a

4.

Which of those could include siblings (either younger or older)? Any or all. If you're
going to go through the commitment to practice something at home, we should
include the involvement of the whole family.

5.

What methods of engaging the family in this learning would be most effective?

Parent interviewing or surveying perhaps during parent/teacher conferences. Sharing
books - read aloud stories of peacemaking and peacemakers.
Three peace backpacks could circulate through the classroom throughout the year. They
could contain stories that are peaceful and/or about peacemakers, stuffed animals, a
special artifact, a picture of a peacemaker in history, and perhaps a journal for those
students and parents who interacted with the backpack to record what they learned by
looking at the peace backpack and how it related to their lives.

6.

What format for these lessons would be most useful to you?

Use of a polaroid camera and using the lesson plans Kodak has around this camera. (Kids
could photograph what is peaceful about their home.)
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Kids could present something on peacemaking at a PTO meeting or have a peace related
assembly. The attendance at PTO meetings is very low, and having children present a
program at a PTO meeting might attract parents to attend a meeting that they might
not otherwise come to.
Have a peace march to a neighborhood park or special location. She had her class last
year do a peace march to the Indian Mound Park on the East Side of St. Paul. They
made banners to carryr, did peace chants and sang peace songs all the way there anj
back. Then they had a peace celebration and picnic at the park to affirmit *ir personal
committment to be a peacemaker. Call TV studios to get it covered on local stations.

Children don't have the opportunity to be witnesses for what they believe. Peace is one of
those innate things that kids believe in and care about, for which they could be
witnessing.
She views kids

with their parents at conference time (she encourages parents to bring their
children with them to the conference). She has arranged for kids io read to their
parents something they've worked on in class. She notices the interactions between
parents and kids; she names behavior for the parents, especially when it is aggressive.
She shares with parents that violence is not tolerated at school, and that they work to
have the kids learn how to use words to solve our problems. She encourages parents
to come to class meetings to discuss these issues.

She would get parents involved in conflict resolution by coming

to class. She stated that
making parent involvement in their child's learning work is all about building
relationships - between parent, teacher and child.

When she has a situation when a child tells her that their parent says its okay for the child
to be in fights, she has contacted the parent and discussed the situation with the parent
including sharing with the parent her and the school's point of view that fightingis not
tolerated at school. Usually the parent tells her that they do not think its okay for their
child to fight. She will enlist the support of the parent in discussing with the child the
importance of finding nonviolent ways to solve problems. Then she will discuss the
phone call made to parents with the child, and bring the parent into the child's mind.
She will help the child recognize that there has been a common goal established
between parents and teacher towards peacefully resolving conflicts,
She sends a monthly newsletter home to parents, fllling them in on what the class is
working on and looking forward to doing. She sends homework home on regular
days weekly: Mondays are math homework night and Wednesdays homework
subjects are spelling words and social studies. This way the parents know when to

look forward to homework coming home and can support that effort, if interested.
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Peace Educator Interview Notes

February 23, 1996 (#6)

l.
What five peacemakiny'conflict resolution techniques/concepts would you think
could be effectively and positively learned at home with a parent or the familyi

'.

The belief that win/win solutions are possible. It would be important to discuss this
because this is one of the biggest obstacles he experiences. When recently in Orr, MN,
working with a population of adolescents, T0o/o of which are at risk, most of these
adolescents could not conceive of wirr/win solutions. Many of the teachers couldn,t
either.
How you invite someone to solve a problem. It is essentially variations on ',f,'
statements, though not everyone is amenable to using the "I" statements, as good as
they are.
Clarify what people should expect regarding conflict - what the rules are.
HelP people learn simple negotiation skills, including learning to "talk in the now,', and
the mutual game.
Teach people the use of mediation to be used when negotiation can't work.
The essence is respect.

2.

Why would you choose those five skills to include the family in the child's learning?

'

'
'
'

These are the foundation for conflict resolution.

3.

How would you set up two ofthose lessons to go home?

He stated that he does not approach the problem in a manner that lets the family
involvement system make sense as a method to changing the system merelyby sending
something home with the student from school. The problem is, in par1, a systems
problem and requires a systems answer, i.e. a change in the family system. That
families need to change the way they deal with conflict. Especially with a family
dealing with the chemical dependency of one of its members - the method of sending
something home with the child is a waste of paper. It is hard to change patterns of
conflict. It is important to work with changing parents' and teachers' concept of
conflict before the parent might be open to discussing this with a child.

If the family is has chemical dependency

issues, the chemicatly dependent parents
aren't free to choose. fuiything that enables us to ignore that chronic family issue (i.e.
teaching conflict resolution) is hurting kids. The issue that needs attention prior to
conflict resolution is attending to the chemical dependency issues.

This is a basic problem in society - how we deal with conflict. In order to see any change,
we need to consistently offer sessions on conflict resolution - courses - to parents. It
is analogous to dealing with chemical dependency where you change the individual +
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the system, and the information needs to be repeated over and over again. And the
first learning needs to be adults to adults, rather than having children introduce it to
adults. Perhaps a better avenue to begin teaching it would be in the workplace or to
adults, for five reasons:
1)

If you can't work collaboratively in an organization that expects teamworh yo,

won't work;
2) Funding might be found for a joint co-sponsoring of training to handle conflict
between a school district and industry. It might be easier to accomplish this in the
more rural areas. For instance, St. James, MN, might get the turkey processing
industry to collaborate with the school system to bring conflict resolution training to
the area to teach both the employees and children in school; and,
3) Parent/child mediation could be offered. In his experience, parent/child mediation
starts out as a concern for chronic truancy which pushes "the button" to have action
taken and leads to the family seeking out parent/child mediation. Unresolved family
conflict leads to delinquent acts, running away from home, chronic truancy, and/or
depression. Teachers are helpless because the problems are brought in from home the players aren't there in school to work with (i.e. the family) The Children's
Hearings Project in Boston successfully worked with some of these issues. Parents
who are not didactic learners (classroom) see a model for resolving conflict - and both
parents and children learn the process of conflict resolution by mimicking. In a study
they did, 40% of the mothers shifted from yelling with their children to talking.

As social workers and school systems get it, they push for earlier interventions for
conflict resolution.

4) Teachers and staff need to know how to do a conflict resolution model and achieve
win/win solutions. Staffto parent interactions is the place where it catches with the
family. Administrators, school districts and principals need to make it an expectation
that school personnel will use only professional behavior, which is what a conflict
resolution model is. US News and World Beport recently ran an article slamming
unions because unions are allowing staffto continue a behavior that hurts kids (i.e.
unprofes sional behavior).

5) Suggestions to the PTA/PTO: the role of the PTA could include defining clear
expectations for how to resolve conflicts for parents and teachers. The teachers
should be informed about this through the teacher handbook. This could be part of the
introduction to the parents as to how the school works. By and large, PTA's are
unused - they haven't defined themselves, and therefore are underutilized as a force for
improving things in the school.
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A cultural change for how we deal with conflict is necessary for there to be progress in
how families deal with conflict - and that is the necessary precursor to changing how
families deal with conflict.

4.

V/hich of those could inelude siblings (either younger or older)? Doesn't apply.

Discussion: This is also a theological issue: There are lots of people with no hope. And
without hope, there is no purpose to change. Why should they change when all the
models they see don't encourage them to change. How do you build hope when
poverty, racism and alcohol have killed hope? It is therefore an issue of organizational
change rather than individual change.
People want to change individually, however we often forget the systems dynamic
where there is great resistance to change. So to get back to the culture of the school,
we need to look to change the noffns of interactions, the teaching noffns, and these
changes require lots of reinforcement. To facilitate these changes without taking the
whole system into account is foolish.

We are in a time of an intellectual shift in history on many fronts - our basic concepts
about life are shifting:

.
.
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attitudes regarding right and wrong
politics - a real schism exists between fundamentalists and non-fundamentalists
Martin Luther symbolized an important shift in intellectual history, in stressing
a shift from the priority of community norm to individual conscience

Relativity Theory (truth is relative to your own standpoint) and quantum mechanics,
(where, at the most basic level, there is no predictability) are powerfi.rl forces
intellectually today. Scientists believe, that if you boil life, biology, etc. down far
enough, that things are orderly, i.e. predictable. Same with theologians.
Quantum
mechanics challenges that.

Heisenberg Principle - subatomic quantum measurements of mass and speed - you can
measure one or the other, but not both because by measuring one you change/affect
the other.
The conclusion he draws from these scientific thoughts is that we can each have a different
concept of what happened and still move forward. It is important to teach kids that
different perspectives are acceptable is a basic precept. This is demonstrated well in
the work of the Johnson brothers in the work on cooperative learning/education. The
fundamentalist premise is that such valuing of different perspectives is wrong immoral - evil.

I
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In the Southeast Asian cultures, the elder is the expert, the decision maker for the
family/clan - the elder knows. This is creating $eat difficulties for those families now
living in American culture. The Hmong are in great agony over this; the Anglos are as
well, however it is more subtle.
Conflict resolution - we don't need to decide right from wrong - change the future.
Teachers ask: Are you saylng I should negotiate with my student? This is speaking from
a zet} sum paradi$m rather than one of "expanding the pie". Our attitudes towards
authority are changing.

You can

see the shift in modern Western thought with the Nuremberg Trials of the 50's
where we learned that it is wrong to foltow an immoral authority. This was a radical
shift in Western thought - though the Chinese had gotten to this conclusion long
before us. Then came Watergate and the Vietnam War where we learned: don't trust
authority. Now people don't obey unless you agree, and you must earn respect, you
don't just get it. Thus most teachers have a different set of rules than kids do. This is
a systemic source of conflict, and different concepts of what it means to be a human
being. This in and of itself breeds conflict. He states that all of us need to change, not
just kids.

Some teachers need to change to do conflict resolution. We can't expect kids
without teachers and staffhaving the skills, and modeling it.

to do it

This shows us two problems:

l.

2.

We have teachers who've never been taught the concepts of win/win and conflict
resolution- It is scary for some of us to learn and use these concepts because it makes
us feel powerless, and it challenges the core concepts of our being. This is where
some of the rage comes in for adults.
Time and the structure of schools militates against school change to accommodate the
achievement of win/win solutions and conflict resolution. Time structures in schools
hurt teachers and kids.

There are four primary causes of conflict:
l. Data: there is disagreement about the information about something
2. Relationship: hurt because we are rejected, etc.
3. Value conflict: we disagree about basic beliefs e.g. abortion, etc.
4. CulturaUsystemic conflict: this comes out of the way a system works.
We tend to muddle these together when we view most conflict as relationship conflict.

A structuraVsystemic conflict would

be if administration were to say to teachers, "I expect
you to teach more curriculum (i.e. conflict resolution) without taking anything out.
The crisis is overtime. " Or we want teachers to work more collaboratively. Teachers
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are in a shift from, "I get to run my classroom" to the demand of working
collaboratively. Teachers are not taught how to do it nor are they given the time to do
it. Yet they are expected to do it. There's a name for that - it is called insanity. Due
to teachers feeling powerless ahout this situation, they become hopeless.

In the current model, teachers are taught to teach herds and special ed teachers are taught
to teach individuals. fuld that is understandable because herds do need to be taught at
some level. However, special ed teachers are more prepared to deal with individual
students. They know that kids need to be listened to, to vent. Also, collaboration is
mandated with special ed kids' education - the state says you need to teach . . . bus
safety . . . there is teaming between educators, and there is site-based management
(input from those directly working with the student).
Teachers are set up by the time structure in that they don't have time to do what needs to
be done. He knows of a school this fall which had less money but increased class

sizes. There is the expectation that you'll fit extra responsibilities in. This is "magical
thinking "

In one elementary school he had brought conflict resolution training to, the conflict
resolution training had become part of the language arts portion of their school year
curriculum. St. Joseph's day program for students in EBD special ed programs, the
teacher who coached mediations was given permission not to get other stuff done. If
time isn't made for the conflict resolution program to be done, there is a low
percentage of success for the program.
Two suggestions for others to interview: Chuck Lofy, a psychologist who has worked
with interventions in and diagnosis with staff conflict; Synoptics - a group who did
some work in Stillwater High School.
In essence, he considers that the intenrention for making conflict resolution training more
effective should not begin with family involvement but with changing school staff
concepts and patterns of conflict resolution. (Working with families is important - but
comes later.) Schools are behind industry currently - and he sees that this is due to
time and money which translates into the fact that this is a culture that doesn't care
about kids. In responding to hearing politicians state that, "Children are our greatest
resource," he considers that they might be speaking about Anglo kids only.
In hearing that parents of children who learned peacemaking skilts last year in second
grade asked that the skills be taught in every grade, he felt that these parents were "on
track".
Most importantly, these skills must be modeled throughout the system.
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